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Introduktion til bilaget

Nagvagende bilagsmateriale er samlet i forbindelse med kortlaggnin-
gen af internationale erfaringer med akkreditering pa plejebolig- og
dagtilbudsomrédet. Dette bilag indeholder eksempler fra dagtilbuds-
omradet.

Bilaget skal ses som et opslagsveak, som kan anvendes, hvis der an-
skes yderligere inspiration fra de internationale akkrediteringsmodel-
ler.

Indledningsvis er der en liste over links til hjemmesider for de model-
ler, som er inddraget i rapporten. Bilaget falger herefter strukturen fra
rapporten, og for hvert land er medtaget relevante eksempler pa fx
standarder, procesbeskrivelser, akkrediteringsrapporter, selvevalue-
ringsmodeller, analyser af akkreditering m.m. Der er ikke tale om en
udtemmende beskrivelse af modellerne, men et udvalg af eksempler,
som kan illustrere modellernes opbygning og funktion.

Hvor der er tale om meget omfattende standarder og indikatorer, er der
sdledes udvalgt et eksempel for hvert standardomrade eller en karakte-
ristisk standard for den konkrete model.



Akkreditering p& det sociale omrade — internationale erfaringer

Relevante links

Modeller pa dagtilbudsomradet

The Office for Standards in Education, Children

UK |services and Skills (Ofsted) www.ofsted.aav. uk/
'Australien | National Childcare Accreditation Council (NCAC)  |Www.ncac.gov.aul
Canada Alberta Association for the Accreditation of Early - abccacered ca
Learning and Care Services (AELCS) SmomEEEEEEE s ==
Sverige |Kommunalt samarbejde (Vaga Visa) |nfobankgn.nacka.se/mh_utbﬂdnm
g/vaga_visa
National Association for the Education of Young W NAGYC.ord
Lsa  |Children (NAEYC) WANW.NARYE.0rg

Council on Accreditation (COA)



http://www.naeyc.org
http://www.ofsted.gov.uk/
AustralienNational
http://www.ncac.gov.au/
http://www.abccaccred.ca
http://www.coastandards.org
http://www.naeyc.org
http://www.ofsted.gov.uk/
AustralienNational
http://www.ncac.gov.au/
http://www.abccaccred.ca
http://www.coastandards.org
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Dagtilbudsomradet

Kapitlet omfatter en rakke standarder fra Australien, Canada, Eng-
land, USA og Sverige®. Derudover omfatter kapitlet udvalgte proces-
ser og eksempler parapporter ligeledes struktureret efter lande.

Eksempler pa standarder

1.1. Australien

QIAS- 7 Quality Areasand 33 Principles
Page Contents:

1.Staff Relationships with Children and Peers
2.Partnerships with Families

3.Programming and Evaluation

4.Children’'s Experiences and Learning
5.Protective Care and Safety

6.Health, Nutrition and Wellbeing
7.Managing to Support Quality

Quality Area 1 - Staff Relationships with Children and Peers

*Principle 1.1: Staff interact with each child in a warm and friendly
way
Principle 1.2: Staff guide each child's behaviour in a positive way

*Principle 1.3: Staff initiate and maintain respectful communication
with each child

Principle 1.4: Staff respect each child's background and abilities
Principle 1.5: Staff treat all children equitably

Principle 1.6: Staff communicate effectively to promote respect and
professional teamwork

Top

! standarderne for Sverige ind-
gér i selvevalueringen, der er
indsat under eksempler pa pro-
cesser og rapporter.



Akkreditering p& det sociale omrade — internationale erfaringer

Quality Area 2 - Partnerships with Families

Principle 2.1: Staff and families communicate effectively to exchange
information about each child and the centre

Principle 2.2: Staff encourage family participation and involvement in
the centre

Principle 2.3: The centre has orientation processes for children and
families

Quality Area 3 - Programming and Evaluation

Principle 3.1: The program reflects a clear statement of centre philos-
ophy

Principle 3.2: Each child's learning is documented and is used in
planning the program

*Principle 3.3: The program assists each child to be a successful learn-
er

Quality Area 4 - Children's Experiences and Learning

Principle 4.1: Staff encourage each child to make choices and partici-
pate in play

Principle 4.2: Staff promote each child's ability to develop and main-
tain relationships

Principle 4.3: Staff promote each child's language and literacy abili-
ties

Principle 4.4: Staff promote each child's problem solving and mathe-
matical abilities

Principle 4.5: Staff promote each child's enjoyment of and participa-
tion in the expressive arts

Principle 4.6: Staff promote each child's physical abilities

Quality Area5 - Protective Care and Safety
Principle 5.1: Staff act to protect each child
Principle 5.2: Staff supervise children at all times

Principle 5.3: Staff ensure that potentially dangerous products, plants
and objects are inaccessible to children

Principle 5.4: The centre ensures that buildings and equipment are
safe

Principle 5.5: The centre promotes occupational health and safety
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Quality Area 6 - Health, Nutrition and Wellbeing
Principle 6.1: Staff promote healthy eating habits

Principle 6.2: Staff implement effective and current food safety and
hygiene practices

Principle 6.3: Staff encourage children to follow simple rules of hy-
giene

Principle 6.4: Staff ensure toileting and nappy changing procedures
are positive experiences

Principle 6.5: Staff support each child's needs for rest, sleep and com-
fort

Principle 6.6: The centre acts to control the spread of infectious dis-
eases and maintains records of immunisations

Quality Area 7 - Managing to Support Quality

Principle 7.1: Written information about the centre's management is
readily available to families

Principle 7.2: Written information about the centre's management is
readily available to staff

Principle 7.3: Staffing policies and practices facilitate continuity of
care for each child

Principle 7.4: Management provides professional development oppor-
tunities for staff

OSHCOQA - 8 Quality Areasand 30 Principles
Page Contents:

1.Respect for Children

2.Staff Interactions and Relationships with Children
3.Partnerships with Families and Community Links
4.Programming and Evaluation

5.Play and Development

6.Health, Nutrition and Wellbeing

7.Protective Care and Safety

8.Managing to Support Quality

Quality Area 1 - Respect for Children
Principle 1.1: Staff foster self esteem and confidence in children
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*Principle 1.2: Staff respect the diversity of children’s backgrounds
and abilities and accommodate the individual needs of each child

Principle 1.3: Children are treated equitably

Quality Area 2 - Staff Interactions and Relationships with Children

Principle 2.1: Staff communicate effectively with each other and dis-
play professionalism, teamwork and mutual respect

Principle 2.2: Staff create a responsive and inclusive atmosphere and
relate to children in awarm and friendly manner

Principle 2.3: Staff guide children’s behaviour in a positive way

Quality Area 3 - Partnerships with Families and Community Links

Principle 3.1: The service isresponsive to the interests of families and
encourages participation in the operation of the service

Principle 3.2: The service actively seeks to build links with the com-
munity

Principle 3.3: The service is responsive to diverse community needs

Quality Area 4 - Programming and Evaluation

Principle 4.1: Programs reflect a clear statement of service philosophy
and arelated set of service goals

Principle 4.2: Programming caters for the needs interests and abilities
of al children

Principle 4.3: Staff work collaboratively with children to plan and
implement experiences

Principle 4.4: Programs are evaluated regularly

Quality Area5 - Play and Development

Principle 5.1: Programs encourage children to initiate and participate
in play and recreational experiences

Principle 5.2: Programs support physical development
«Principle 5.3: Programs support the development of life skills
«Principle 5.4: Programs support creative and aesthetic devel opment

Quality Area 6 - Health, Nutrition and Wellbeing
Principle 6.1: Balanced and healthy eating is promoted by the service
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*Principle 6.2: Staff implement effective and current food handling
and hygiene practices

Principle 6.3: The service acts to control the spread of infectious dis-
eases

Principle 6.4: The service plans to meet the individua health re-
guirements of children

Quality Area7 - Protective Care and Safety

Principle 7.1: The service has effective policies and procedures on
protective care

Principle 7.2: The service promotes a safe environment for the child-
ren and staff

Principle 7.3: The service promotes occupational health and safety

Quality Area 8 - Managing to Support Quality

Principle 8.1: Management ensures the service operates within rele-
vant legidation

Principle 8.2: Management and staff support each other and commu-
nicate effectively

Principle 8.3: Management has effective strategies for communicating
with families

Principle 8.4: Management has effective recruitment, orientation and
induction processes for staff

Principle 8.5: Management provides and facilitates professional de-
velopment opportunities for staff

Principle 8.6: Management ensures that grievance and complaints
procedures are adhered to

FDCOQA - 6 Quality Areasand 30 Principles

Page Contents:

1.Interactions

2.Physical Environment

3.Children's Experiences, Learning and Devel opment
4. Health, Hygiene, Nutrition, Safety and Wellbeing
5.Carers and Coordination Unit Staff

6.Management and Administration

10
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Quality Area 1: Interactions

Principle 1.1: Carers and coordination unit staff interact with all
children in awarm, friendly and respectful way

*Principle 1.2: Communication between coordination unit staff and
familiesis effective and supports the child's placement in care

Principle 1.3: Communication between carers and families is effec-
tive and supports the family and child to settle into care

Principle 1.4: Carers persona and family arrangements provide a
positive home environment that supports the provision of family day
care

Principle 1.5: Relationships within the scheme value diversity, team-
work, mutual respect, understanding and professionalism

Quality Area 2: Physical Environment

*Principle 2.1: The indoor and outdoor areas of carers homes and play
session* venues are welcoming, comfortable and child friendly

Principle 2.2: All children have access to a variety of interesting ma-
terials and equipment

Principle 2.3: Facilities used by the coordination unit are welcoming
and accessible

Quality Area 3: Children's Experiences, Learning and Development

Principle 3.1: Carers respond to the interests and abilities of all child-
ren in ways that support learning in a home environment

*Principle 3.2: Coordination unit staff support children's learning
though home visits and /or play sessions

Principle 3.3: Carers and coordination unit staff guide children's be-
haviour in positive ways

Principle 3.4: Carers and coordination unit staff promote resilience
and social competencein al children

Principle 3.5: Carers and coordination unit staff promote physical
competencein al children

Principle 3.6: Carers and coordination unit staff foster al children's
language, literacy, curiosity, mathematical thinking and scientific ex-
ploration

Principle 3.7: Carers and coordination unit staff support all children's
creative expression

Quality Area 4: Health, Hygiene, Nutrition, Safety and Wellbeing

11
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Principle 4.1: The environments provided for children are safe
Principle 4.2: Food and drink are nutritious and culturally appropriate
Principle 4.3: The health and safety of all children are protected
Principle 4.4: Nappy changing, toileting and bathing are positive ex-
periences for children

Principle 4.5: Children's needs for rest, sleep and comfort are sup-
ported

Principle 4.6: Current State or Territory legisation relating to child
protection and wellbeing isimplemented consistently

Quality Area5: Carers and Coordination Unit Staff

Principle 5.1: Recruitment, selection and orientation processes for
carers and coordination unit staff encourage and support the provision
of aquality service

Principle 5.2: The scheme has a systematic process in place to moni-
tor current practice and identify areas for continuing improvement

Principle 5.3: Professional development opportunities are accessed by
carers, coordination unit staff and others involved in management

Principle 5.4: The scheme promotes occupational health and safety

Quality Area 6: Management and Administration

Principle 6.1: Management practices are ethical and operate within
relevant legislation

*Principle 6.2: The scheme consults and works collaboratively with all
stakeholders

*Principle 6.3: The scheme has an efficient, effective and ethical
process for the management of records

Principle 6.4: The scheme has simple and transparent grievance and
complaints handling procedures

Principle 6.5: Carers and coordination unit staff are effective advo-
cates for their service within the community and actively seek to build
links with other agencies to benefit children and their families

*For the purposes of FDCQA, the term "play session” is used to de-
scribe the situation where two (or more) carers join together with their
children for child focussed play experiences. Play sessions may be
organised by the carers themselves or by coordination unit staff.

12
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1.2. Canada

Part A: Outcomes for Children

Children enter the world full of potential. The extent to which achild’s
potential isrealized is strongly influenced by early experiences. Child-
ren thrive within families and communities that protect their health
and safety; nurture and respect them; and provide opportunities for
involvement with caring adults, stimulating play and safe exploration
of their environment. Warm, supportive and responsive interactions
between adults and children help children to fedl safe and encourage a
sense of self-worth. Children who feel secure and valued are more
likely to get along well with others, devel op self-control and be able to
benefit from opportunities and experiences that foster learning and
optimal development.

Standard 1: Children are safe, secure, well cared for and nurtured.

When children are protected from harm and feel emotionally and
physically safe, they engage in more exploration of their environment
and are more willing to try new things. These activities are essential
for the development of physical, social and cognitive skills.

1.1 Policies and practices support children forming secure attach-
ments.

Building positive relationshipsis the core of practice.

Consistency and continuity of care are maintained.

Families are supported in their secure relationships with their children.
1.2 The child-centred environment promotes best practice.

Programs exceed minimum health and safety standards.

Licensing and monitoring reports are shared openly with parents and
other stakeholders.

The program maintains an awareness of emerging best practice.

Programs initiate concrete action in response to new information about
best practice in child- and family-centred environments.

Standard 2: Relationships between service providers and children are
supportive and respectful.

Children who experience positive relationships with the adults in the
program obtain higher scores on measures of overall social compe-
tence, get along better with other children, and have better outcomes
on tests of their language and cognitive development.

2.1 Each child is treated with respect.
Child care staff treat each child with respect and consideration.

Child care staff listen to children and respond to them in arespectful,
appropriate manner.

Child care staff support children’s respectful peer interactions.

13
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Child care staff acknowledge children’s expressed feelings and treat
their feelings as valid.

Routines, activities and interactions are responsive to children’sindi-
vidual backgrounds, needs, preferences and ability levels.

2.2 Interactions and communications with children are positive and
supportive.

Children’s independence is encouraged.

Child care staff’s level of communication is adjusted to child’s level of
communication.

Child care staff seek children’s opinions and demonstrate interest in
children’s perspectives.
Child care staff focus on children’s capacities and strengths.

Child care staff give children the support they need to express their
feelingsin socialy acceptable ways and to resolve conflicts.

2.3 Ongoing communication with families informs staff practicein
supporting children’s emaotional and social needs.

Child care staff make concerted efforts to develop a partnership with
families.

Child care staff actively encourage families to share their experience
and knowledge about their children.

Child care staff modify the environment and their own behaviours to
incorporate suggestions from families.

Standard 3: Every child’s optimal development is promoted in an in-
clusive early learning and care environment.

Children have higher levels of social skills, language and cognitive
development in programs where the adults are actively engaged with
the children, where there are ample toys and other materials to use,
and where the activities provided are appropriate for the children’s
level of development.

3.1 The early learning environment is inclusive, promoting compe-
tence, active independent exploration and learning through play.

Within age-appropriate limits, children are encouraged to make choic-
es about their play, exploring their own interests and the environment
for asignificant portion of the day.

Children can choose from avariety of open-ended play experiences
that support varying skill levels and interests.

Children’s competence and independence are actively encouraged.

Materiasfor play reflect an inclusive approach to planning for afull
range of diversity (e.g. ability, culture, ethnicity, family composition,
gender).

3.2 Planned experiences are geared to children’s interests and build
on their experiences in their families and communities.

The neighbourhood experiences and cultural backgrounds of the child-

14
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ren in the program are intentionally incorporated into planning daily
experiences.

Children’s interests are observed and documented and serve as the
base for planning.

Routines and transitions are used as |earning experiences for children.

The pace and complexity of routinesis adjusted to ensure sufficient
timefor play.

3.3 Planned experiences promote development and learning across
developmental domains.

Planning to meet developmentally appropriate outcomes through in-
door and outdoor play isintentional.

Social engagement and competence are actively encouraged and pro-
moted.

The environment promotes early literacy.

Children’s creative expression is encouraged through a variety of
open-ended, self-chosen experiences. There are choices of activities
and choices within activities.

Children have opportunities to rest and space for privacy appropriate
to their individual developmental needs.

The use of computer, TV and video technology is limited, thoughtful
and intentional .

3.4 The adult is actively engaged in children’s play and learning.
Play is child-directed.

Child care staff extend children’s play, facilitating and guiding their
exploration and discovery.

Child care staff build on children’sinterestsin play in planning daily
experiences.

Child care staff participate in, and facilitate children’s play, taking on
avariety of roles.

3.5 Peer learning is encouraged.

Children have an opportunity for child-directed play with othersin
small groups for extended periods of time.

Child care staff have realistic expectations for child-directed peer play
and interactions.

Child care staff support children in developing strong peer relation-
ships.

3.6 Children are guided as they begin to develop social and problem-
solving skills and take responsibility for their own actions.

Child care staff interact with children positively in response to conflict
and inappropriate behaviour.

Rules, limits and consequences are geared to the children’s level of
development and explained to children in language they can under-

15
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stand.

Child care staff use naturally occurring incidents as opportunities to
teach appropriate behaviours, rather than correcting behaviour.

3.7 Thereisregular and systematic documentation of children’s
growth and devel opment.

Child care staff reflect continuously on patterns of children’s devel-
opment in relation to typical developmental outcomes.

Child care staff identify issues of developmental concern and initiate
action.

The developmental goal-setting processis respectful of unique capa-
bilities, developmental capacity and the family’s primary rolein child
rearing.

Documentation is used as part of the ongoing planning process.

Child care staff celebrate developmental progress with children and
families.

Part B: Outcomes for Families

The family has the primary responsibility for and is key to young
children’s well-being and development. To promote children’s healthy
development, programs must establish supportive, collaborate rela-
tionships with families based on respect, honest communication and
joint decision making. Families have aright to fully participate in their
children’s program.

Standard 4: Families are supported as the primary caregivers for their
children.

4.1 The program builds a relationship of trust with each family.
The program is family-friendly.
Child care staff actively seek out interactions with families.

Thereisaclear intake process, with specific information about the
program’s systems provided to families before they begin care.

Familiesfeel safe in discussing issues with staff.

4.2 The program supports familiesin their child-rearing roleand is
respectful of their beliefs about child rearing.

Child care staff acknowledge and respect the family’s primary rolein
child rearing and their right to transmit their values, beliefs and cultur-
al heritage to their children.

Families are consulted about their needs and preferences for their
children’s daily experiences.

Information about child development is provided for familiesin an
ongoing manner.

Child care staff model appropriate communication and guidance skills.

4.3 The program builds a sense of community (social networks) among
the familiesit serves.

16
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The program has an open-door policy and welcomes families to visit.

The program provides opportunities for families to develop relation-
ships with one another.

4.4 The program advocates for the family in accessing needed sup-
ports.

Child care staff provide information to families about community ser-
vices and social agencies.

Staff act asfacilitators for families in accessing needed supports.
Confidentiality is ensured.
Standard 5: Relationships with families are supportive and respectful.

Programs rank higher on standard tests of overall program quality and
the children have higher levels of socia skillswhere there is ongoing,
mutually respectful communication between the adults working in the
program and the families.

5.1 Familiesare an integral part of the program.
The program provides opportunities for families to be involved.
Families are encouraged to express needs and preferences.

Families are provided with clear information about the program phi-
losophy, goals, policies and practices.

Families are consulted about program philosophy, goals and objec-
tives, and proposed program, policy or practice changes that may af-
fect them and program effectiveness.

There are avariety of ways for families to provide input to the pro-
gram.

5.2 The program recognizes the expertise of families and worksin
partnership with families to promote children’s early learning, growth
and development.

Child care staff and families share information and suggestions to sup-
port and enrich children’s experiences in the program.

Child care staff provide formal and informal information to families
about children’s experience in the program and their developmental
progress.

Proposed major changes that affect children’s experiences are dis-
cussed by families and staff in advance.

5.3 There are clear, simple processes that support regular exchange of
information between families and service providers.

Thereis regular ongoing communication between families and staff.

There are opportunities for formal and informal exchange of informa-
tion.

The program responds quickly to concerns raised by families.

Thereis an effective method for resolving issues.

17
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Part C: Outcomes for Staff

The adults in the program are the most important ingredient for the
provision of high quality early learning and care services. Children
benefit most when there is continuity of relationship with the adults,
when the adults have a good understanding of child development and
can trandlate thisinto practice, and when the adults feel supported and
valued in their work situation.

Standard 6: Program philosophy, policies and procedures support staff
in providing high quality early learning and child care services.

Turnover rates among the adults looking after the children are lower in
programs where the policies and procedures provide a clear descrip-
tion of each person’s job and responsibilities; the adults have annual
performance appraisals; the adults have opportunities to have input
into decision making about the program; and adults are encouraged
and supported to obtain additional training.

6.1 Thereisa clear statement of program philosophy, goals and ob-
jectives, reviewed on an annual basis.

Statements are written in plain-language style.
Statements are easily accessible and understood by child care staff.
The review process involves the child care staff as key stakeholders.

6.2 There are clear written policies and procedures for managing day-
to-day operations of the program.

Thereisregular and effective exchange of information between ad-
ministration and staff.

Policies and procedures are based on knowledge of best practice and
grounded in program philosophy.

Child care staff have a clear sense of their roles and the expectations
for best practice within the organization.

The program employs sound business practices and follows generally
accepted accounting principles.

6.3 Policies and procedures are clearly reflected in everyday practice.
Reflection on practice isintentional and ongoing.
Policies and procedures are devel oped and reviewed with staff input.

Policies and procedures are consistent with early childhood best prac-
tice standards.

A code of ethics guides practice.
Standard 7: The work environment supports quality service delivery.

A supportive work environment increases staff retention, enhances job
satisfaction, and provides staff with the tools they need to support
children’s optimal development.

7.1 The program has well-defined management practices to recruit
and retain staff in a positive work environment.

18
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There is awritten statement of the required skills, knowledge and qua-
lifications for each staff position in the program that is reviewed regu-
larly.

Thereisaclear process used to recruit and orient new staff.
Thereisan annual performance review process for program staff.

There is a strategy to recruit staff who reflect the cultural, racial and/or
religious diversity in the community served.

Staff have the qualifications to do the work they are hired to do.

The qualifications, authority and responsibility of the administration
are clearly defined.

7.2 The organizational climate is positive.

The physical and social/emotiona environment supports the patterns
and practices required for continuity of experience for children and
staff.

Professional development for staff is encouraged and supported.

Child care staff have access to specialized knowledge and resources
for planning when required.

The program provides staff members with formal opportunities to par-
ticipate in decision making at both the operational and governance le-
vels.

Child care staff are informed about changes to the program or gov-
ernment policies and requirements that might directly affect them.

Part D: Outcomes for the Community

High quality child care contributes to well-functioning families and
builds social cohesion in communities. It enhances community part-
nerships and supports appropriate linkages across children’s services.

Standard 8: The service responds to the needs and concerns of child-
ren, their families, the staff and the community.

A program that seeks information about the needs of the children and
familiesit serves and the community in which it operates on an ongo-
ing basis and modifiesitself accordingly is better able to meet those
needs, provide activities that promote the growth and development of
the children and support familiesin their parenting role.

8.1 The programis aware of, and responsive to, the diversity of needs
in the community of children and familiesit serves.

Program policies and practices recognize and reflect afocus on meet-
ing diverse needs.

Community members and families are respected and consulted.

The program is responsive to complaints, issues and concerns from
members of the broader community.

8.2 The programis an active participant in the broader community of
services for children and families.
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The program establishes and maintains partnerships with other com-
munity agencies and professional groups.

The program contributes to community efforts to ensure seamless ser-
vice for children and families.

The program uses community resources to meet the needs of the child-
ren and familiesit serves.

Standard 9: Families and community stakeholders are actively en-
gaged in ensuring that community diversity and interests are reflected
in the delivery of early learning and child care services.

Involving families and community stakeholders in the governance of
the program increases the program’s knowledge of family and com-
munity needs and assists it to develop the type of programming that is
most needed and most appropriate.

9.1 Thereisa clearly defined process for involving community stake-
holders.

Families and other community members are invited to participate in an
advisory capacity and/or to sit on the Board of Directors.

Families and community members involved in governance reflect the
diversity of the community.

There is an established pattern for regular community consultation.

Outcomes of the planning processes are communicated with stake-
holders.

The process for engaging community stakeholdersis responsive to
diversity.

Thereis an orientation process for al stakeholders directly involved in
the program.

9.2 Theroles and responsibilities of stakeholder groups are clearly
defined.

The governance model clearly outlines internal as well as external
roles and responsibilities.

Responsibility for the day-to-day operation of the program is delegated
in accordance with legal responsibilities and/or organizational bylaws.

The program maintains a constant awareness of all legal requirements
for operation and communicates these to the appropriate individuals.

Thereis a process to support clear communication between manage-
ment and community stakeholders.

Roles and responsibilities are reviewed regularly to ensure alignment
with achieving program outcomes.

Standard 10: Early learning and child care services participate in ongo-
ing monitoring and evaluation processes that support continuous quali-
ty improvement.

Quality isnot static - it is dynamic. Our understanding of best practic-
esis constantly evolving on the basis of research findings. Similarly,
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the needs of families and the community change, for example, asa
result of demographic shifts. To provide a high quality service, a pro-
gram must continually monitor itself, make changes, and evaluate the
impact of the changes. Involving stakeholders in this cycle of monitor-
ing, changing and evaluating assists in keeping their needs and wishes
in the forefront of the discussions.

10.1 The program actively seeks the views of the staff, the families it
serves and relevant community stakeholders through a variety of on-
going processes.

The process for policy/procedure development and revisions involves
relevant stakeholders at the governance and operational levels.

Quality assurance measures are devel oped collaboratively with rele-
vant stakeholders.

There is areport back to stakeholders on an annual basis.

10.2 The program uses an annual review process to set goals for the
coming year and to develop and implement action plansto address
these goals for continuous quality improvement.

The program is systematically evaluated on aregular basis.

Procedures and responsibilities for implementing quality improvement
plans are set during the annual review.

Goals and action plans are concrete and realistic.

Thereisaprocess in place to monitor progress in between review pe-
riods.
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1.3. England

Statutory Framework for the Early
Years Foundation Stage

Section 2 — The learning and devel-
opment requirements

Overview of the learning and development requirements
2.1 This section sets out the learning and development requirements
that all early years providers must by law deliver, regardless of type,
size or funding of the setting. The Practice Guidance for the Early
Years Foundation Stage and supporting resources provide information
and advice designed to help practitioners meet these legal require-
ments in a way which reflects the needs of the individual children in
their care and is appropriate to their setting.

2.2 Children are competent learners from birth and develop and learn
in a wide variety of ways. All practitioners should, therefore, look care-
fully at the children in their care, consider their needs, their interests,
and their stages of development and use all of this information to help
plan a challenging and enjoyable experience across all the areas of
Learning and Development.

2.3 The Childcare Act 2006 provides for the EYFS learning and devel-
opment requirements to comprise three elements:

-m the early learning goals — the knowledge, skills and understanding
which young children should have acquired by the end of the academ-
ic year in which they reach the age of five;

-m the educational programmes — the matters, skills and processes
which are required to be taught to young children;

-m the assessment arrangements — the arrangements for assessing
young children to ascertain their achievements.

2.4 There are six areas covered by the early learning goals and edu-
cational programmes:

-m Personal, Social and Emotional Development;

- Communication, Language and Literacy;

-m Problem Solving, Reasoning and Numeracy;

-= Knowledge and Understanding of the World;

-m Physical Development;

-m Creative Development.

2.5 None of these areas of Learning and Development can be deli-
vered in isolation from the others. They are equally important and de-
pend on each other to support a rounded approach to child develop-
ment. All the areas must be delivered through planned, purposeful
play, with a balance of adult-led and child-initiated activities.

The early learning goals and educational programmes

2.6 The statutory early learning goals (detailed below) establish expec-
tations for most children to reach by the end of the EYFS. They pro-
vide the basis for planning throughout the EYFS, so laying secure
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foundations from birth for future learning. By the end of the EYFS,
some children will have exceeded the goals. Other children, depend-
ing on their individual needs, will be working towards some or all of the
goals — particularly some younger children, some children with learn-
ing difficulties and disabilities and some learning English as an addi-
tional language. Detailed guidance on the early learning goals and
how to work with children to achieve them is set out in the Practice
Guidance for the Early Years Foundation Stage. The section below
lists the education programmes followed by the early learning goals for
each of the six areas of Learning and Development. Personal, Social
and Emotional Development Educational programme

2.7 Children must be provided with experiences and support which will
help them to develop a positive sense of themselves and of others;
respect for others; social skills; and a positive disposition to learn. Pro-
viders must ensure support for children’s emotional well-being to help
them to know themselves and what they can do. Early learning goals

2.8 By the end of the EYFS, children should:

-= Continue to be interested, excited and motivated to learn.

-m Be confident to try new activities, initiate ideas and speak in a famili-
ar group.

-m Maintain attention, concentrate, and sit quietly when appropriate.

-m Respond to significant experiences, showing a range of feelings
when appropriate.

-m Have a developing awareness of their own needs, views and feel-
ings, and be sensitive to the needs, views and feelings of others.

-m Have a developing respect for their own cultures and beliefs and
those of other people.

-m Form good relationships with adults and peers.

-n Work as part of a group or class, taking turns and sharing fairly, un-
derstanding that there needs to be agreed values and codes of beha-
viour for groups of people, including adults and children, to work to-
gether harmoniously.

-= Understand what is right, what is wrong and why.

-m Consider the consequences of their words and actions for them-
selves and others.

-m Dress and undress independently and manage their own personal
hygiene.

-m Select and use activities and resources independently.

-m Understand that people have different needs, views, cultures and
beliefs, that need to be treated with respect.

-= Understand that they can expect others to treat their needs, views,
cultures and beliefs with respect.

Communication, Language and Literacy

Educational programme

2.9 Children’s learning and competence in communicating, speaking
and listening, being read to and beginning to read and write must be
supported and extended. They must be provided with opportunity and
encouragement to use their skills in a range of situations and for a
range of purposes, and be supported in developing the confidence and
disposition to do so.

Early learning goals

2.10 By the end of the EYFS, children should:

-m Interact with others, negotiating plans and activities and taking turns
in conversation.
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-m Enjoy listening to and using spoken and written language, and readi-
ly turn to it in their play and learning.

-m Sustain attentive listening, responding to what they have heard with
relevant comments, questions or actions.

-m Listen with enjoyment, and respond to stories, songs and other mu-
sic, rhymes and poems and make up their own stories, songs, rhymes
and poems.

-m Extend their vocabulary, exploring the meanings and sounds of new
words.

-m Speak clearly and audibly with confidence and control and show
awareness of the listener.

-m Use language to imagine and recreate roles and experiences.

-m Use talk to organise, sequence and clarify thinking, ideas, feelings
and events.

-m Hear and say sounds in words in the order in which they occur.

-m Link sounds to letters, naming and sounding the letters of the alpha-
bet.

-m Use their phonic knowledge to write simple regular words and make
phonetically plausible attempts at more complex words.

-m Explore and experiment with sounds, words and texts.

-m Retell narratives in the correct sequence, drawing on language pat-
terns of stories.

-u Read a range of familiar and common words and simple sentences
independently.

-= Know that print carries meaning and, in English, is read from left to
right and top to bottom.

- Show an understanding of the elements of stories, such as main
character, sequence of events and openings, and how information can
be found in non-fiction texts to answer questions about where, who,
why and how.

-m Attempt writing for different purposes, using features of different
forms such as lists, stories and instructions.

-m Write their own names and other things such as labels and captions,
and begin to form simple sentences, sometimes using punctuation.

-m Use a pencil and hold it effectively to form recognisable letters, most
of which are correctly formed.

Problem Solving, Reasoning and Numeracy

Educational programme

2.11 Children must be supported in developing their understanding of
Problem Solving, Reasoning and Numeracy in a broad range of con-
texts in which they can explore, enjoy, learn, practise and talk about
their developing understanding. They must be provided with opportuni-
ties to practice and extend their skills in these areas and to gain confi-
dence and competence in their use.

Early learning goals

2.12 By the end of the EYFS, children should:

-m Say and use number names in order in familiar contexts.

-m Count reliably up to ten everyday objects.

-m Recognise numerals 1 to 9.

-m Use developing mathematical ideas and methods to solve practical
problems.

-m In practical activities and discussion, begin to use the vocabulary
involved in adding and subtracting.

-m Use language such as ‘more’ or ‘less’ to compare two numbers.

-m Find one more or one less than a number from one to ten.

-m Begin to relate addition to combining two groups of objects and sub-
traction to ‘taking away’.
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-m Use language such as ‘greater’, ‘smaller’, ‘heavier’ or ‘lighter’ to
compare quantities.

-m Talk about, recognise and recreate simple patterns.

-m Use language such as ‘circle’ or ‘bigger’ to describe the shape and
size of solids and flat shapes.

-m Use everyday words to describe position.

Knowledge and Understanding of the World

Educational programme

2.13 Children must be supported in developing the knowledge, skills
and understanding that help them to make sense of the world. Their
learning must be supported through offering opportunities for them to
use a range of tools safely; encounter creatures, people, plants and
objects in their natural environments and in real-life situations; under-
take practical ‘experiments’; and work with a range of materials.

Early learning goals

2.14 By the end of the EYFS, children should:

-m Investigate objects and materials by using all of their senses as ap-
propriate.

-m Find out about, and identify, some features of living things, objects
and events they observe.

-m Look closely at similarities, differences, patterns and change.

-m Ask questions about why things happen and how things work.

-= Build and construct with a wide range of objects, selecting appropri-
ate resources and adapting their work where necessary.

-m Select the tools and techniques they need to shape, assemble and
join materials they are using.

-= Find out about and identify the uses of everyday technology and use
information and communication technology and programmable toys to
support their learning.

-m Find out about past and present events in their own lives, and in
those of their families and other people they know.

-u Observe, find out about and identify features in the place they live
and the natural world.

-m Find out about their environment, and talk about those features they
like and dislike.

-m Begin to know about their own cultures and beliefs and those of oth-
er people.

Physical Development

Educational programme

2.15 The physical development of babies and young children must be
encouraged through the provision of opportunities for them to be ac-
tive and interactive and to improve their skills of coordination, control,
manipulation and movement. They must be supported in using all of
their senses to learn about the world around them and to make con-
nections between new information and what they already know. They
must be supported in developing an understanding of the importance
of physical activity and making healthy choices in relation to food.

Early learning goals

2.16 By the end of the EYFS, children should:

- Move with confidence, imagination and in safety.

- Move with control and coordination.

-m Travel around, under, over and through balancing and climbing
equipment.

-» Show awareness of space, of themselves and of others.
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-m Recognise the importance of keeping healthy, and those things
which contribute to this.

-m Recognise the changes that happen to their bodies when they are
active.

-m Use a range of small and large equipment.

-= Handle tools, objects, construction and malleable materials safely
and with increasing control.

Creative Development

Educational programme

2.17 Children’s creativity must be extended by the provision of support
for their curiosity, exploration and play. They must be provided with
opportunities to explore and share their thoughts, ideas and feelings,
for example, through a variety of art, music, movement, dance, im-
aginative and role-play activities, mathematics, and design and tech-
nology.

Early learning goals

2.18 By the end of the EYFS, children should:

-m Respond in a variety of ways to what they see, hear, smell, touch
and feel.

-m Express and communicate their ideas, thoughts and feelings by us-
ing a widening range of materials, suitable tools, imaginative and role-
play, movement, designing and making, and a variety of songs and
musical instruments.

-m Explore colour, texture, shape, form and space in two or three di-
mensions.

-m Recognise and explore how sounds can be changed, sing simple
songs from memory, recognise repeated sounds and sound patterns
and match movements to music.

-m Use their imagination in art and design, music, dance, imaginative
and role-play and stories.

The assessment arrangements

Assessment during the EYFS

2.19 Ongoing assessment is an integral part of the learning and de-
velopment process. Providers must ensure that practitioners are ob-
serving children and responding appropriately to help them make
progress from birth towards the early learning goals. Where practition-
ers require

additional training in order to assess capably and objectively, it is the
responsibility of the provider to ensure practitioners receive the sup-
port that they need. Assessments should be based on practitioners’
observation of what children are doing in their day-to-day activities. As
judgements are based on observational evidence gathered from a
wide range of learning and teaching contexts, it is expected that all
adults who interact with the child should contribute to the process, and
that account will be taken of information provided by parents. An es-
sential feature of parental involvement is an ongoing dialogue, building
on the partnership begun by any previous practitioner(s). Settings
should report progress and achievements to parents throughout the

EYFS.

2.20 The Practice Guidance for the Early Years Foundation Stage sets
out detailed formative assessment suggestions in the ‘Look, listen and
note’ sections of the areas of Learning and Development. Practitioners
should:

-m Make systematic observations and assessments of each child’s
achievements, interests and learning styles;
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-m Use these observations and assessments to identify learning priori-
ties and plan relevant and motivating learning experiences for each
child;

-m match their observations to the expectations of the early learning
goals.

Assessment at the end of the EYFS — the Early Years Foundation
Stage Profile

2.21 The EYFS Profile is a way of summing up each child’s develop-
ment and learning achievements at the end of the EYFS. It is based
on practitioners’ ongoing observation and assessments in all six areas
of Learning and Development. Each child’s level of development must
be recorded against the 13 assessment scales derived from the early
learning goals. Judgements against these scales, which are set out in
Appendix 1, should be made from observation of consistent and inde-
pendent behaviour, predominantly children’s self-initiated activities.

2.22 Some children will have experienced a range of settings during
the final year of the EYFS and may have a number of carers. In these
cases the EYFS Profile must be completed by the provider where the
child spends the majority of time between 8 am and 6 pm. Providers
should take account of all available records and of any formal or in-
formal discussions with the parents and with those involved with child-
ren in the previous year.

2.23 Children with special educational needs may be working below
the level of the scales and require an alternative approach to assess-
ment. In these cases providers may use the assessment systems of
their local authority or other systems according to the needs of the
children.

2.24 At the end of the EYFS providers must ensure that children are
assessed against the 13 scales in the EYFS Profile. Providers may
use the e-Profile (available from local authorities) or their own record
keeping systems. Regulations made under Section 99 of the Childcare
Act 2006 require early years providers to provide information about the
assessments they carry out to local authorities. Local authorities are
under a duty to return this data to the DCSF.

2.25 Local authorities have a duty to monitor and moderate the EYFS
Profile judgements to ensure that providers are making assessments
that are consistent across settings. Providers must take part in these
arrangements.

Assessment arrangements — the requirements

2.26 The assessment requirements are that:

-n All providers must make arrangements for each child within the final
year of the EYFS to be assessed throughout the year by a practitioner.
Practitioners must use the 13 scales and have regard to the scale
points as set out in Appendix 1 to complete the EYFS Profile as a
record of achievement.

-m This must be completed in the final term of the year in which the
child reaches the age of five and no later than 30 June in that term.

-m Providers must permit the relevant local authority to enter the pre-
mises at all reasonable times in order to observe the implementation
of the arrangements for the completion of the EYFS Profile.

-m Providers must permit the relevant local authority to examine and
take copies of documents and other articles relating to the EYFS Pro-
file and assessments.
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-m Providers must take part in all reasonable moderation activities spe-
cified by their local authority.

-m Providers must provide the relevant local authority with such infor-
mation relating to the EYFS Profile and assessment as they may rea-
sonably request.

-= Within the final term of the EYFS providers must provide the parent
of a child in relation to whom the EYFS Profile has been completed
with:

—— a written summary reporting the child’s progress against the early
learning goals and the assessment scales;

——where the parent requests it, a copy of the EYFS Profile;

—— details of the arrangements under which the EYFS Profile and its
results may be discussed between a practitioner and the parent, giving
a reasonable opportunity for the parent to discuss the EYFS Profile
and its results with that practitioner.

-» Where a child moves to a new provider during the academic year,
the provider should send the following information to the new provider
within 15 days of a request from the new provider:

——any EYFS Profile data recorded by the EYFS provider;

——the provider’'s assessment made in respect of the child;

——if no EYFS Profile of the child has been recorded by the EYFS
provider, the reason why the assessment has not been carried out.
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1.4. USA - COA

Early Child Care and Devel opnent Services pro-
vide quality care and pronote devel opnent of
children who need child care outside the hone.
Services provide children with opportunities
for educational, physical, and social activi-
ties to stinulate healthy devel opnent. Services
provi de parents with informati on and support re-
| ated to parenting and provide support for em
pl oynent or needed relief from caregiving re-
sponsi bilities. Services nmay be provided in a
child care center or in famly child care
hones.

Not e: The term caregiver i s used throughout the
child care standards for ease, and can be used
i nterchangeably with teacher, caregiver, or
child care provider

Research Note: Research has shown that high quality
child care and education services can have a positive
i mpact on the devel opnent, academ c achi evenent, and
safety of infants toddlers, and school-agechildren. Sone
studi es have found that the strongest inpacts of high
qual ity services were observed in at-risk children. A
| ong-term study has shown that high quality services
for at-risk children had positive effects on the eco-
nom ¢ success and prevention of crinminal activities of

adul ts.

ECCD 1: SCREEN NG

The organi zation SCreens applicants pronptly and
responsively to direct famlies to appropriate
servi ces.

ECCD 1.01

Applicants are inforned about how well the fam
ily’s request matches the organization's ser-
vi ces, and when the organi zati on cannot neet
the famly’s need for appropriate devel oprental
care for their child, the organization provides
a witten explanation and appropriate referrals.

ECCD 1. 02

Pronpt, responsive screening practices:
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ensure equitabl e treatnent;

give priority to famlies with urgent needs;
support timely initiation of services;
provide for placenment on a waiting list, if

desired; and

i nf orm parents what services will be avail-

abl e and when.

LAST UPDATED 01/01/08

ECCD 1. 03

The needs of the child and famly are natched
with a care provider to ensure suitable, fam
ily-based care.

LAST UPDATED 01/ 01/ 08

ECCD 1. 04

Parents of children wth gpecial needs receive
assi stance accessi ng supports necessary to en-
roll their child in care

Interpretation: Parents may need assi stance ob-
taining suitable transportation, managi ng | o-
gi stics, and coordi nating services w th other
provi ders.

Research Note: Literature suggests that barriers to
the enrol |l ment of children with disabilities include:
a lack of appropriate transportation, cost, challenges
in coordinating services, and a | ack of caregivers that

possess the conpetencies to care for children with

disabilities.

ECCD 2: SERVI CE PHI LOSOPHY

The program isguided by a service philosophy that:

provides a | ogi cal approach for how program

activities will neet the needs of famlies; and

is based on program goals and the best

avail abl e evi dence of service effectiveness.

ECCD 3: PARENTAL | NVOLVEMENT
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Parents are active service participants and
partners.

ECCD 3. 01

Information is available to help parents |earn
about child care objectives and activities.

ECCD 3. 02

During pre-enrollment orientation, parents re-
ceive a witten copy of the provider’s policies
and procedures and other information is comu-
nicated to parents regarding:

opportunities and expectations for parental
partici pation;

applicable child protection reporting nan-
dat es;

the approach to child | earning and di sci -
pline, and any related policies; and

means of resolving differences or complaints
with the organi zation.

ECCD 3. 03

Parents have opportunities to participate in
curriculumcontent, program devel opnent, and
service delivery.

Interpretation: Participation in program devel -
opment can occur through parent advisory boards,
regul ar parent neetings, participation in the
organi zati on’s governing body, or ot her appro-
priate nechani sns. Parents nay serve as aides
or provide volunteer service to the program

ECCD 3. 04

Parents are involved in all decisions affecting
their child, fromenrollment to conclusion of
service, including the choice and suitability
of a famly child care honme or center

ECCD 3. 05

Parents are hel ped to understand their child’s
devel opnmental and educati onal needs through

participation in the devel opnent of a plan
for their child;
daily comuni cation of information;

sem -annual parent - caregiver conf erences; and
visits and newsletters.
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ECCD 3. 06

The organi zation evaluates the child’s ability
to participate in recreational or athletic ac-
tivities and obtains a signed permi ssion slip
fromthe child’s parents prior to participa-
tion.

Interpretation: If children and youth parti ci-
pate in strenuous athletic activities, it my
al so be appropriate to obtain a nedical records
rel ease, or a signed docunent froma qualified
nmedi cal professional stating that the child is
physically fit to participate.

ECCD 3. 07

Parents and children recei ve assi stance with
managi ng transiti ons between the hone and the
servi ce environnment.

ECCD 4: HEALTH PROMOTI ON AND PROTECTI ON

The child care service pronotes and protects
the health of children and caregivers.

ECCD 4. 01

A health record is maintained for each child
that includes:

verification of regular health evaluations;
evi dence of up-to-date imunizations re-

qui red by applicable |law or regul ation

emer gency contact information that is up-

dated at |least twice a year;

care,;

care

witten parental authorization for energency
and
an acknow edgnent form signed by a child

program director or designee at the organi-

zation, which states that informati on has been re-
cei ved about the child’s health needs and aller-

gi es,

and specifies the programs role in carrying

out any related care or treatnent.

I nterpretation: Emergency contact information
shoul d al so include the nanes of the famly
physician, clinic, or hospital to be used in
energenci es. Wien a child has allergies or

heal th i ssues, the acknow edgenent form shoul d
speci fy which foods the child cannot eat and
any activities in which the child cannot par-
ticipate.
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ECCD 4. 02

Al parents receive a witten health protoco
t hat addresses:

heal th i ssues or needs the organization can
and cannot handl e; and

care for sick children, including separation
fromother children

ECCD 4. 03

Child health problenms and accidents, including
changes in appearance or behavior, are pronptly
recorded and reported to parents and administra-
tion, and appropriate followup is conducted.

ECCD 4. 04

Precautions against the spread of infection in-
cl ude:

daily cleaning of the facility or homne;

sanitizing beddi ng, beds, cots, cribs, and
mats at | east once a week and between use by dif-
ferent children;

sanitary and safe diapering practices,

separ ati ng hand-washi ng sinks from kitchen
si nks; and

ensuring caregivers and children wash their
hands inmmedi ately after diapering or toileting.

ECCD 4. 05

Car egi vers nodel good health habits and provide
age-appropriate instruction on health and hy-
gi ene practi ces.

Interpretation: An exanple of such practices
woul d be washi ng hands before and after eating
and after using the bat hroom

infant

ECCD 4. 06

Caregivers are flexible in neeting each child’s
eating, toileting, and sl eeping needs.

Interpretation: Each child under age six should
be provided with a crib, bed, or cot and cl ean
beddi ng. Heal thy neals shoul d be based on sound
nutritional planning and nenus shoul d refl ect
the di verse ethnic backgrounds of the children
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in the program Prograns respond to the needs
of infants as they occur in a way that allows
for different schedules, rather than a rigid
schedul e.

ECCD 4. 07

Children are protected frominjuries, acci-
dents, and illnesses through practices that en-

sure personne:

foll ow universal health precautions;

are able to provide pediatric first aid and
respond when a child is choking;

trained in CPR are available to respond at
all tines;

notify parents in Case of energencies;

identify and report suspected child abuse to
state authorities;

have access to tel ephone equi pnent, ener-
gency transportation, and first aid supplies; and

are heal thy and capable of perform ng the
essential functions of the job, with or wthout
reasonabl e acconmmodati on.

Interpretation: The organi zation can train a
certain percentage of personnel in CPR to en-
sure appropriate coverage at all tines. Wile a
physi cal examination is preferred, caregivers
may receive a general health screening per-
fornmed by a qualified nmedical practitioner

provi ded the screeni ng addresses comuni cabl e
di seases. The organi zati on shoul d al so screen
all other fam |y nenbers in famly child care
homes for conmuni cabl e di seases

ECCD 4. 08

A health facility or qualified nmedical profes-
sional is available to provide

medi cal consultation to the program

a review of children’s health needs; and

a review of the organization’s health and
safety practices.

ECCD 5: QUALITY AND SAFETY I N THE SERVI CE
ENVI RONVENT

Child care is provided in an enriched, interac-
tive environment that is safe and well-suited
to neeting the devel opnental needs of children

36



oo

Akkreditering p& det sociale omrade — internationale erfaringer

Interpretation: The service environment is
adapted and appropriate for children with Spe
cia needs

ECCD 5. 01

The facility or hone provides an optinmal care
and | earning environnent that is:

wel comi ng;

well lit, with natural |ight where possible;

mai ntai ned at a safe, confortable tenpera-
ture;

odor and snoke free; and

adequately ventil at ed.

Interpretation: Smoking is not allowed anywhere
on the prem ses.

ECCD 5. 02

The environnment supports positive devel opnent
and education by providing:

adequat e space to acconmpdate age-
appropriate activities such as craw ing, and group
and individual play;

sturdy, child-friendly furniture;

access to books and reference materials in

programs where children do homewor k;

places for children to store their bel ong-
ings; and

play nmaterials placed in areas children can
access w t hout hel p.

ECCD 5. 03

The physical facilities, buildings, and grounds
of child care centers include

out door areas enclosed by fences or natura
barriers which support a variety of play activi-
ties such as clinbing, sports, and digging;

separate roons for the children in each age
group unless a clear justification for mixing
groups exi sts;

separate | avatories custonm zed for adults
and children that include liquid soap and di spos-
abl e towels;

qui et and private indoor areas;

a reception area for parents, children, and
visitors; and

of fices and private areas for parent inter-
Vi ews.
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ECCD 5. 04

A safe environnment is maintained through

ensuring stairwells have railings and are
cl osed off fromtoddler areas;

providing child-friendly playground equi p-
ment that neets national safety standards, and is
installed on inpact absorbing surfaces;

using play areas that have shade and dri nk-
ing water avail abl e;

attending to infants at all times when in
Swi ngs, jumpers, or other activity equipnent; and

prohi biting infant wal kers.

ECCD 5. 05

Toys and other materials are:

child proof, non-toxic, and maintained in
good repair;

disinfected at | east weekly and i nmedi ately
after use if itenms are placed in a child’s nouth;

arranged and custom zed for the ages and
abilities of children

changed regularly to sustain interest;

reflective of ethnic diversity and specia
needs; and

effective for stinulating notor and | anguage
devel opnent .

ECCD 5. 06

Prior to use, all famly childcare hones are
screened to ensure they are fully licensed or
approved, according to applicable regulatory
requirenents.

ECCD 6: QUALITY AND STABILITY IN
RELATI ONSHI PS

Chil dren experience quality and stability in
rel ati onships with caregivers and peers.
ECCD 6. 01

Each child establishes and mai ntai ns an ongoi ng
relationship with a prinmary caregiver who pro-
vi des frequent expressive and verbal interac-
tionin awarm friendly nmanner
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Research Note: Research presents strong evi dence denon-
strating a connection between the quality and stabil -
ity of the teacher-child relationship and social and

cogni tive outcones.

ECCD 6. 02

Each infant receives individualized, ongoing
care fromone person, or a consistent team
who:

imtates and responds positively to the
infant’s vocalizati ons;

under stands and respects the infant’s sl eep-
ing and eating habits;

pronmptly responds to the infant’s need for
confort and relieves distress;

provi des reassurance, physical care, regular
affection, and tactile and vocal stinulation;

of fers consistent repetition of daily rou-
tines, with appropriate variety and contrast;

provi des opportunities for devel oping self-
concept, craw ing and exploring, and nusica
stimulation; and

pronot es devel opment of fine and gross notor
skills through pushing, grabbing, throw ng, nouth-
i ng, and ki cking.

ECCD 6. 03

Caregi vers act as role nodels and pronote so-
cial devel opnent by:

supporting children in the devel opnent of
friendships and other forns of positive group in-
teraction;

treating children equally and cel ebrating

t he culture and backgrounds of all children

setting clear linits for appropriate and
saf e behavi or and encouraging the child’s ability
to control and accept responsibility for their be-
havi or;

hel pi ng each child appropriately express
enotions and resolve conflicts;

treating the child’s famly with respect and
involving the child in communication with the fam
ily whenever possible; and

usi ng everyday activities such as dressing,
eating, and toileting to foster the devel opnent of
soci al skills.
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ECCD 7: DEVELOPMENTAL AND EDUCATI ONAL
ACTI VI TI ES

A variety of activities and | essons afford
choi ce and pronote social, enotional, cogni-
tive, and physical growth

ECCD 7. 01

Daily activities denmonstrate well -pl anned,

flexible, and responsive care in a group set-
ting that is appropriate to the age, devel op-
ment, famly situation, interpersonal charac-

teristics, and special needs of the children in
t he program.

Interpretation: A curriculum or another type
of devel opnental or educational plan, guides
the provision of daily activities.

ECCD 7. 02

A wide variety of devel opnmentally appropriate
activities are provided including:

daily opportunities for active play, rest,
nap time, and discussions;

daily opportunities for unstructured inde-
pendent activity and the initiation of activity by
children as well as by adults;

daily indoor and outdoor play, when safety
and weat her permt; and

regul ar use of external resources such as

libraries, nuseuns, and conwnunny recreational
and educational sites.

ECCD 7. 03

Cogni tive devel opnent is pronoted through:

artistic and nusical activities;

daily story telling, reading, and other
activities and materials that pronote early liter-
acy skills;

opportunities to question, experinent,
expl ore, and use | anguage effectively; and

encour agenent of the child’s sense of nas-
tery in learning new skills and experiences.

ECCD 7. 04

Activities and materials involve devel opnent of
fine and gross nuscle control and pronote
physi cal devel opnent.
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ECCD 7. 05

Use of television, videos, video ganmes, and
computers is strictly limted to a m nimal por-
tion of the child’s time in care, and the con-
tent is:

supportive of the child’s educational and
opnment al goal s;
appropriate to the child’s age and devel op-

ment al stages; and

nonitored by staff at all tines.

ECCD 7. 06

Activities for school age children

are designed in partnership with children
all ow for and encourage active play;
cultivate confort in assuning the role of

| eader and hel per;

a.
devel

b

c.

a.

b

c.

d.
tine

e.
read,
si on,
ties.

are sufficiently flexible to allow youth
to relax; and

i nclude arrangenents for older children to

conpl ete honewor k, engage in quiet discus-

or participate in organized group activi-

ECCD 8: SERVI CES FOR CHI LDREN W TH SPECI AL
NEEDS

Services that pronote optimal devel opnent of
children with gpecial needs t ake i nto account ad-
diti onal communi cation, activity, and staffing
needs.

Interpretation: Special needs can include nedi-
cal, devel opnental, social, enotional, and be-
havi oral probl ens.

program

ECCD 8. 01

Parents recei ve assi stance in obtaining and co-
ordi nati ng speci alized screening, assessment,
and treatnent services from qualified profession-
als.

ECCD 8. 02
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A team approach is used in service planning,
care provision, and transition planning.

Interpretation: The team shoul d include par-
ents, other providers, and child care provid-
ers.

ECCD 8. 03

Care providers and adm nistrators pronote the
child’s inclusion in activities with other
children, and help other children, providers,
and parents understand and accept the child.

ECCD 8. 04

Care providers are appropriately qualified and
trained to neet the specific needs of children,
and the organization brings in consultants and
ot her professionals, when necessary.

ECCD 9: CHI LD SUPERVI SI O\

Cl ose supervision ensures child safety and i m
proves service quality.

Last updated 06/21/07

ECCD 9. 01

Each child is nmonitored to ensure:

arrival and departure is with a person

approved by his or her parents
absences are docunent ed;
of f-site whereabouts while under the super-

vi sion of the program are known and docunent ed;
and

departure is not allowed with soneone who
poses a safety risk.

Last updated 06/21/07

I nterpretation: Protocols shoul d provide direc-
tion on how to use appropriate organizati onal
or community resources to respond to individu-
al s who are intoxicated by drugs or al cohol,
mental |y or physically unstable, or who present
any safety concern.

ECCD 9. 02

The child care center or child care hone nain-
tains caregiver-child ratios and group sizes
t hat:
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a. al | ow caregivers to provide supervision that
ensures child health and safety;

b. al l ow caregivers to establish and naintain
relationships with each child in the group

C. al l ow caregivers to offer a variety of

activities and | essons that pronote social, eno-
tional, cognitive, and physical devlopnent; and

d. take into consideration the qualifications
and conpetencies of the caregiver and the needs of
the children in the group

Interpretation: Generaly, the provider maintains caregiver-child
ratios that do not exceed COA's Recommended Caregiver-Child
Ratios and Group Sizes. Caregivers assess and modify group
size based on the special physical, social, or developmental
needs of children within the group and the qualifications and
competencies of the caregivers to ensure tha children receive
appropriate nurturance and supervision.

Interpretation: Average daily attendance is ac-
ceptable for group size and ratios in child
care centers, as long as the agency has back-up
hel p avail abl e when unusual Iy | arge nunbers of
children are present. \Wen nore than six unre-
lated children are cared for in a child care
hone, the chil dcare provider is assisted by ad-
ditional staff.

Research Note: Studi es have shown that the child-
caregiver ratio and the size of the group are corre-
lated with social and cognitive outconmes for children
Sone researchers suggest that |ower ratios allow
teachers to have nore frequent and hi gher quality in-
teractions with each child.

ECCD 9. 03

Caregiver-child ratios are maintained when a
caregi ver works individually with a child who

isill, requires separation fromthe group,
needs special supervision or care, or has an
ener gency.

ECCD 9. 04

M xed-age groupings are permtted if:

a. t he devel opnental needs of all children can
be net;

b. teachers are skilled in programm ng for
m xed- aged groupi ngs; and
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the group’s caregiver-child ratio is tai-
|l ored with consideration given to the age of the
youngest children in the group.

Last updated 06/21/07

ECCD 9. 05

Positive approaches are used to guide group in-
teraction and individual behavior, and the or-
gani zati on prohibits:

cor poral punishment;

interventions that involve w thhol ding
nutrition or hydration, or that inflict physica
or psychol ogi cal pai n;

isolation;

i gnoring the child;

group puni shnent or discipline for individ-
ual behavi or;

| abeling a child “good” or “bad”;

t he use of deneaning, sham ng or degrading
| anguage or activities; and

punitive overuse of tine outs.

ECCD 10: FAM LY SUPPORT

Fam |y support services pronote the health and
wel | -being of the child, parents, and other fam
ily nmenbers.

ECCD 10. 01

Providers hel p parents recogni ze child devel op-
ment or behavi or issues that may require addi-
tional services

Interpretation: Support services can include
di rect counseling, parent education services,
and parent support groups.

ECCD 10. 02

Information is available to help parents cope
with child-rearing responsibilities.

Interpretation: Information should address the
needs and interests of parents and may incl ude
topi cs such as: early chil dhood devel opnent,
hone econom cs, work-life bal ance, and nutri -
tion. Information can be provided through lit-
erature, sem nars, conversations, or other pro-
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grams or nedia appropriate to the size of the
servi ce.

ECCD 10. 03

Providers help parents identify social service

needs and provide direct services or referralsto

community- based provi ders.

ECCD 11: TRANSI TI ON

Personnel work with parents to plan for orderly
transitions.

ECCD 11.01

When the child needs to transition to school or

anot her program, personnel:

engage parents in a discussion of the
child’s devel opnmental needs and nost suitable op-
tions;

provi de parents with general information on
the transition and enrol |l ment process; and

share information with other providers to
facilitate an orderly transition.

ECCD 11.02

Col | aborating service providers are notified
when the child transitions to another school,
program or care at hone.

ECCD 11.083

Wen a person's third-party benefits or pay-
ments end, the organization determnes its re-
sponsibility to provide services until appro-

priate arrangenments are nade and, if termination

or withdrawal of service is probable due to
non- paynent, the organi zati on works with the
person or famly to identify other service op-
tions.

Interpretation: The organi zati on nust determn ne

on a Case by-case basis its responsibility to
continue providing services to persons whose
third-party benefits have ended and who are in
critical situations.

ECCD 11. 04
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When a child is asked to | eave the program
parents receive a witten reason with suffi-
cient notice, and the organi zati on nakes every
effort to link the famly with appropriate ser-
Vi ces.

ECCD 12: PERSONNEL

Direct service personnel and supervisors are ap-
propriately trained and qualified.

ECCD 12. 01
Al caregivers

are at | east 18 years of age;

have the energy and flexibility to neet the
needs of children;

have t he personal characteristics to provide
children with safe, affectionate, secure, and con-
ti nuous care; and

neet state or local requirenents for mnininum
educati on.

ECCD 12.02

Fam |y child care hones:

recei ve support froma famly child care
coordi nator who possesses at |east a bachelor’s
degree in human services or early chil dhood educa-
tion, and is nonitored or supervised by a person
with a master’s degree in social work, early child-
hood education, or child devel opnent; and

are staffed by fanmily child care providers
with a GED or high school diplonma, at |east 45
hours of family child care-related training wthin
the last three years, and continuing training and
educati on.

related TS1, S2

ECCD 12. 03

In a child care center:

admi ni strators or program nanagers have a
bachel or’s degree in child devel opnent, early
chi | dhood education, or social work, and rel ated
field experience in early childhood or el enentary
educati on;
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teachers have a CDA credential, CCP creden-
tial, an associate’s degree in early chil dhood
education or child devel opnent, or a bachelor’s
degree in a related field; and

assi stant teachers, associate teachers, and
ai des have a high school diplona or GED, and have
conpl eted a m ni mum of 30 hours of training in
rel evant topics within the first year of enploy-
nent .

related TS1, TS?2

Research Note: Research has shown that caregiver educa-
tion and training are related to children’s devel op-
nment al outconmes. Sone researchers suggest that quali -
fied teachers have better interactions with children
whi ch | eads to inproved cognitive and social outcones.
Early chil dhood educati on workforce research suggests
that with the tremendous growmh in the field, it is
becom ng increasingly difficult to recruit and retain
experienced and qualified workers. Low wages and bene-
fits have been cited as obstacles for sufficient re-
cruitment and retention of staff.

ECCD 12. 04

Provi ders of care for infants

have direct experience or training in the

care of infants or very young children and their
needs for consistency, kindness, and appropriate
stinmul ation;

have the personal warnth, alertness, and

attentiveness required to nurture infants; and

denonstrate interest in caring for infants.

ECCD 12. 05

Supervi sing teachers or consultants with appro-
priate educational credentials oversee and
train personnel who are not certified educa-
tors.

ECCD 12. 06
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Fam |y child care coordinators recruit and as-
sess fam |y child care hones and provi de sup-
port and supervision through a nonthly home
vVisit.

ECCD 12. 07

Personnel development opportunities and profes-
sional resources are provided on at |east a
quarterly basis and i ncl ude:

group neetings for joint problemsolving and
mut ual support;

i nformati on sharing on child devel opnent and
parent-child rel ati onshi ps;

health and nutritional needs of children

food preparation and service; and

educational techniques.
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1.5. USA - NAEYC

The following charts present the 10 NAEY C Early Childhood
Program Standards and related Accreditation Criteria. Each
standard describes an essential element that together with the
other nine standards provide a definition of quality for child
care, preschools, and kindergarten program. Standards are num-
bered 1 to 10.

Click on astandard to link to the Topic Areas and Accreditation
Criteriarelated to that Standard.

o Standard 1: Relationships

Standard 2: Curriculum

Standard 3: Teaching

Standard 4: Assessment of Child Progress
Standard 5: Health

Standard 6: Teachers

Standard 7: Families

Standard 8: Community Relationships
Standard 9: Physical Environment
Standard 10: L eadership and Management

Standard 1: NAEYC Accreditation Criteria
for Rel ati onshi ps

Program Standard: The program promotes positive relationships
among all children and adults to encourage each child’s sense of
individual worth and belonging as part of acommunity and to
foster each child’s ability to contribute as a responsible commu-
nity member.

Rationale: Positive relationships are essential for the develop-
ment of personal responsibility, capacity for self-regulation, for
constructive interactions with others, and for fostering academic
functioning and mastery. Warm, sensitive, and responsive inte-
ractions help children develop a secure, positive sense of self
and encourage them to respect and cooperate with others. Posi-
tive relationships also help children gain the benefits of instruc-
tional experiences and resources. Children who see themselves
as highly valued are more likely to feel secure, thrive physically,
get aong with others, learn well, and feel part of acommunity.

Within each of the 10 NAEY C Early Childhood Program Stan-

dards are topic areas that highlight the big ideas to more fully
express the meaning and value of the standard. Each topic area

50



Akkreditering p& det sociale omrade — internationale erfaringer

includes criteriathat further define the meaning of quality in that
area. The topic areas are identified by letters (A, B, C, etc.). The
number of topic areas within a standard varies. The following
list presents the topic areas for this standard. Click on the topic
areato link to the accreditation criteria.

Topic Areas

1A.
Building Positive Relationships anong Teachers and Families

1.B.
Building Positive Relationships between Teachers and Children

1.C.
Helping Children Make Friends

1D.
Creating a Predictable, Consistent, and Harmonious Classroom

1E.
Addressing Challenging Behaviors

1F.
Promoting Self-Reqgulation

Standard 1: NAEYC Accreditation Criteria
for Rel ati onshi ps

The following chart presents the accreditation criteriafor this
topic area. Each criterion provides specific details to guide pro-
gram plans, policies and practices. The criteria are numbered
(01, 02, 03, etc.) within their topic area. Each criterion within
each program standard isidentified by its relevant age group (or
groups). Many criteria are identified as "universal” (U), meaning
that all classrooms and programs pursuing NAEY C Accredita-
tion must address these criteria. These aspects of quality should
be seen in any programs or classrooms serving birth through
kindergarten, though they may look somewhat different in prac-
tice depending on the children's age.

Age Groups:

U = universal

| = infant

T = toddlers/twos
P = preschool

K = kindergarten
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1.A. Building Positive Relationships among Teachers and Fami-
lies

1.A.01

Ul TPK

Teachers work in partnership with families, establishing and
maintaining regular, ongoing, two-way communication.

1.A.02

Ul TPK

Teachers gain information about the ways families define their
own race, religion, home language, culture, and family structure.

1.A.03

Ul TPK

Teachers communicate with family members on an ongoing ba-
sisto learn about children'sindividual needs and ensure a
smooth transition between home and program.

1.A.04

Ul TPK

Teachers are sensitive to family concerns and reassure family
members who are concerned about leaving children in non-
family care.

1.A.05

Ul TPK

Teachers share information with families about classroom rules,
expectations, and routines not only at enrollment but also as
needed throughout the year.

1B.
Building Positive Relationships between Teachers and Children.

1.B.01

Ul TPK

Teaching staff foster children's emotional well-being by demon-
strating respect for children and creating a positive emotional
climate as reflected in behaviors such as frequent social conver-
sations, joint laughter, and affection.

1.B.02

Ul TPK

Teaching staff express warmth through behaviors such as physi-
cal affection, eye contact, tone of voice, and smiles.

1.B.03
UulTPK
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Teaching staff are consistent and predictable in their physical
and emotional care of all children.

1.B.04

Ul TPK

Teaching staff encourage and recognize children's work and ac-
complishments.

1.B.05

Ul TPK

Teaching staff function as secure bases for children. They re-
spond promptly in developmentally appropriate ways to child-
ren's positive initiations, negative emotions, and feelings of hurt
and fear by providing comfort, support, and assistance.

1.B.06

Ul TPK

Teaching staff encourage children's appropriate expression of
emotions, both positive (e.g., joy, pleasure, excitement) and neg-
ative (e.g., anger, frustration, sadness).

1.B.07

Ul TPK

Teaching staff evaluate and change their responses based on in-
dividual needs. Teaching staff vary their interactions to be sensi-
tive and responsive to differing abilities, temperaments, activity
levels, and cognitive and social devel opment.

1.B.08

Ul TPK

Teaching staff support children’'s competent and self-reliant ex-
ploration and use of classroom materials.

1.B.09

Ul TPK

Teaching staff never use physical punishment such as shaking or
hitting and do not engage in psychological abuse or coercion.
(Thisisarequired criterion.)

1.B.10

Ul TPK

Teaching staff never use threats or derogatory remarks and nei-
ther withhold nor threaten to withhold food as a form of discip-
line.

1.B.11

I

Teaching staff engage infants in frequent face-to-face social in-
teractions each day. These include both verbal behaviors (e.g.,
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talking, cooing, repeating infant sounds, singing) and nonverbal
behaviors (e.g., smiling, touching, holding).

1B.12

I

Teaching staff give one-to-one attention to infants when engag-
Ing in caregiving routines.

1.B.13

I T

Teaching staff adjust their interactions to infants' and tod-
dlers/twos various states and levels of arousal.

1.B.14

I T

Teaching staff quickly respond to infants and toddlers/twos
cries or other signs of distress by providing physical comfort and
needed care. Teaching staff are sensitive to infants' and tod-
dlers/twos various signals and learn to read their individual
cries.

1.B.15

T P K

Teaching staff talk frequently with children and listen to children
with attention and respect. They

e respond to children's questions and requests.

e use strategies to communicate effectively and
build relationships with every child.

e engage regularly in meani ngful and extended
conversations with each child.

1C.
Helping Children Make Friends

1.C.01

I

Teaching staff facilitate an infant's social interaction when he or
sheisinterested in looking at, touching, or vocalizing to others.

1.C.02

T P K

Teaching staff support children's development of friendships and
provide opportunities for children to play with and learn from
each other.

1.C.03

Teaching staff support children as they practice social skills and
build friendships by helping them enter into, sustain, and en-
hance play.
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1.C.04

TP K

Teaching staff assist children in resolving conflicts by helping
them identify feelings, describe problems, and try alternative so-
lutions.

1.C.05

TP K

Teaching staff guide children who bully, isolate, or hurt other
children to learn and follow the rules of the classroom.

1.C.06

TPK

Teaching staff facilitate positive peer interaction for children
who are socially reserved or withdrawn and for those who are
bullied or excluded.

1.D.
Creating a Predictable, Consistent, and Harmonious Classroom

1.D.01
Ul TPK
Teaching staff counter potential bias and discrimination by

e treating all children with equal respect and
consi derati on.

e initiating activities and discussions that
build positive self-identity and teach the va-
| uing of differences.

e intervening when children tease or reject oth-
ers.

e providing nodel s and visual images of adult
roles, differing abilities, and ethnic or cul-
tural backgrounds that counter stereotypica
limtations.

e avoiding stereotypes in | anguage references.

1.D.02

TP K

Teachers provide children opportunities to develop the class-
room community through participation in decision making about
classroom rules, plans, and activities.

1.D.03

T P K

Teaching staff anticipate and take steps to prevent potential be-
havior problems.

1.D.04

T P K
Teachers help children talk about their own and others' emo-
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tions. They provide opportunities for children to explore awide
range of feelings and the different ways that those feelings can
be expressed.

1.D.05

TP K

Teaching staff promote pro-social behavior by interactingin a
respectful manner with all staff and children. They

e nodel turn taking and sharing as well as caring
behavi or s.

e help children negotiate their interactions
with one another and with shared naterials.

e engage children in the care of their class-
room

e ensure that each child has an opportunity to
contribute to the group.

e encourage children to Iisten to one anot her

e encourage and help children to provide confort
when others are sad or distressed.

e use narration and description of ongoing inte-
ractions to identify pro-social behaviors.

1E.
Addressing Challenging Behaviors

1E01

TP K

For children with persistent, serious, challenging behavior,
teachers, families, and other professionals work as ateam to de-
velop and implement an individualized plan that supports the
child'sinclusion and success.

1.E.02

T P K

Teachers observe children who have challenging behavior. They
identify events, activities, interactions, and other contextual fac-
tors that predict challenging behavior and may contribute to the

child's use of challenging behavior.

1.E.03

TPK

Rather than focus solely on reducing the challenging behavior,
teachers focus on

e teaching the child social, comunication, and
enotional regulation skills and

. usi ng environnental nodifications, activity
nmodi fi cations, adult or peer support, and oth-
er teaching strategies to support the child's
appropri ate behavi or
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1E.04

T P K

Teaching staff respond to a child's challenging behavior, includ-
ing physical aggression, in a manner that

e provides for the safety of the child.

e provides for the safety of others in the
cl assroom

e is calm
e is respectful to the child.

e provides the child with information on accept -
abl e behavi or.

1F.
Promoting Self-Regulation

1.F01

T PK

Teaching staff actively teach children social, communication,
and emotional regulation skills.

1.F.02

T P K

Teaching staff help children manage their behavior by guiding
and supporting children to

e persist when frustrated.

e play cooperatively with other children
e use |l anguage to communi cat e needs.

e |earn turn taking.

e gain control of physical inpulses.

e express negative enotions in ways that do not
harm ot hers or thensel ves

e use problemsolving techni ques.
e J|earn about self and others.
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Eksempler pa processer og rapporter

1.6. Australien —improvement guide
mm.

Dear

Step 5: Accreditation Decision

The National Childcare Accreditation Council (NCAC) has determined that X Early Learning Centre &
Pre School is Accredited in accordance with the requirements of the Quality Improvement and Ac-
creditation System (QIAS). Congratulations.

Please advise families and staff at the Service of this Accreditation Decision.

Please find enclosed with this letter:
1. Ratings awarded by NCAC for each of the 33 Principles
2. A Continuing Improvement Guide
3. A Quality Profile Certificate for display in the Service
4. A Certificate of Accreditation for display in the Service
5. Information about the QIAS Accreditation Decision

6. Information about the Accreditation Decisions Review Committee.

The Service is required to undertake self-study in consultation with all staff and families, and to submit its
next Self-study Report in April 2010.

If you require further information about any aspect of this letter, please contact NCAC on
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Accreditation Decision: May 2008

Continuing Improvement Guide

The following guidance is provided for consideration by
the Service in its plans for continuing improvement.

The Service is encouraged to:

e Continue to discuss policies and procedures for inclusion
and reducing bias in Centre programs in consultation with
families. Keep records of these interactions, and also ensure
that dates of these consultations are recorded at the time
they are conducted. This will help to ensure that the views
and beliefs of families are recorded, and reflected on when
developing or reviewing policies and daily practice in this
area. The following article containsuseful information: “En-
couraging inclusive behaviour” (Morrison. Putting Children
First. Issue 14, 2005). (QA 1)

e Develop a systematic process for evaluating the Centre's
statement of philosophy and broad goals annually. This
could include discussing who will be responsible for coordi-
nating the review, who will be consulted and how, and the
time frames involved. It may also involve specifying how in-
formation gathered during the review process will be in-
cluded in new versions of the philosophy and goals. Any
changes that are made to the philosophy and broad goals
when they are evaluated should be shared with all stake-
holders. Implementing this procedure may help ensure that
the Centre's statement of philosophy and broad goals are
reviewed regularly, and remain sensitive and responsive to
the dynamic needs of stakeholders. The following factsheet
may be of assistance: Developing a service philosophy
(Faulkner. National Childcare Accreditation Council, 2006).

(QA3)

e Continue to ensure that policies and procedures relating to
child protection, the use and storage of dangerous prod-
ucts, occupational health and safety, nutrition, food safety
and hygiene practices, dental care, safe, comfortable
sleep/rest for children, clothing, sun protection, and immuni-
sation are dated and sourced. Dating will help with future
reviews by alerting staff and management to when they are
due and help verify the currency of the information con-
tained in the documents. Sourcing policies can help reassure
familiesthat the Centre’spoliciesare based on the recom-
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mendations of relevant recognised authorities. The following
articlescontain useful information: “Dating and sourcing
policies” (McFarlane and Willett. Putting Children First. Issue
17, 2006) and “Health and safety information on the inter-
net” (McLeod. Putting Children First. Issue 15, 2005). (QA 5, 6)

Implement the commendable Continuing Improvement Plan
(CIP) to discuss supervision requirements at staff meetings.
Giving consideration to the following questions during these
discussions could be useful for staff and management:

e How can environments be organised to enable children to
have access to a variety of learning spaces, but also en-
sure that staff maintain effective supervision practices?

e How can quiet areas be set up for the children to use in
ways that encourage socialisation with others, but also
enable the children to have time alone whilst still being
supervised by staff?

Regular evaluation of supervision practices will help to en-
sure that supervision techniques being used by staff are
meeting safety requirements, as well as responding to the
programming needs of children. The following book and ar-
ticle may be of assistance: Designs for living and learning:
transforming early Childhood environments (Curtis and
Carter, 2003) and “Supervison in children’sservices” (Tan-
sey. Putting Children First. Issue 15, 2005). (QA 5)

Implement the CIP to involve parents in menu planning by
asking for suggestions in the newsletter. To build on this, con-
sider ways to involve children in the menu planning process.
This could include reviewing recipe books with them, or ask-
ing them to share favourite meals from home that could be
incorporated into Centre menus. This could provide addi-
tional opportunities for children to learn about the types of
foods available, and the diverse cultures, mealtime rituals
and practices that may be associated with different foods.
The following books may be of assistance: Caring for chil-
dren: food, nutrition and fun activities (Bunney and Williams.
4th edition, 2005) and Let’seat! Children and theirfood
around the world (Hollyer, 2003). (QA 6)

Maintain the Centre’'scommitment to providing staff with
professional development opportunities. Continue to provide
training on early childhood education, as referred to in the
CIP. Discussing how specific information from this training
could enhance practices in the Centre, would be useful. This
could help staff to evaluate and make use of professional
development experiences in ways that benefit all staff, chil-
dren and families. The following books may be of assistance:
Techniques for teaching young children: choices in theory
and practice (MacNaughton and Williams. 2nd edition,
2004) and On reflection: reflective practice for early child-
hood educators (O'Connor and Diggins, 2002). (QA 3, 7)
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Summary of all Ratings
The following ratingswere used to calculate the service'scom-
posite Quality Profile as shown on the Quality Profile Certificate.

seitstudy vandatan surveys vakdanon  Moderanon
Report Report Rafing
Drector  spaff Families

Guality Area 1

Principle 1.1

Principle 1.2

Principle 1.3

Principle 1.4

Principle 1.5

Principle 1.6

Quality Area 2

Principle 2.1

Principle 2.2
Principle 2.3
Quality Area 3
Frinciple 3.1
Frinciple 3.2
Principle 3.3
Quality Area 4
Principle 4.1
Principle 4 2
Principle 4.3
Principle 4 4
Principle 4.5
Principle 4.4

et 120-7/3/08

o
Q

i)
[
[s]
X}
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Seffstudy Validation Surveys Validation  Moderafion

Repart Report Rafing
Directar  spaff Familizs

Quality Area 5

Principle 5.1 EI

Principle 5.2

Principle 5.3 ]

Principle 5.4

Principle 5.5

Quality Area é

Principle &.1 EI

Principle 6.2

Principle 6.3

Principle 6.4

Principle 6.5

Principle 6.6

Quality Area 7

Principle 7.1

Principle 7.2

Principle 7.3

Principle 7 4 EI EI

201 120-7/5/08 Page 2of2
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Appendix 5

Al long day care centres are provided with a cerificate showing ther composite
Cualty Profile and the names of the centre staff who participated in the QA process
when they receive an Accreditation Decision. Te be Accredited o centre must
achieve a rating of Satisfactory or higher on all 10 Quality Areas as detoiled on the

composite Quality Profile.

NCAC QIAS composite Quality Profile

Quality Areas

1 2 3 4 5 © 7 ] 9 10
Hizh
Quality

i g i
Good % 'IEE; E. % A
Quality u

ol ElEIE E :

i i EH R 2
Satis- 5 Hl § E
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= = =
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1.7. Canada- selvevalueringstjekliste

SELF STUDY GUIDE STEPS CHECKLIST
The initial review is like a photo snapshot of where your centre and staff are at the mament you start the self study process. Complete the initial review
as quickly as you can, identify what you plan to work on and what supports you might need to achieve your goals and then submit your
Quality Enhancement Work Plan (QEP).

Steps  Tasks Done ¥
When you receive your seff study quide, within the first week or two;
Step 1 o Read the Salf Study Guide.
o List or put sticky notes on pages where you have any questions about the seff study process or materials and call a Field
NOTE: Coordinator at the AELCS office with your questions.
HAVE o Establish an Accraditation Team and begin to assign tasks.
PARENTS/STAFF | o Distribute Family and Staff Surveys. Make sure your program name is entered on the top line before you distribute the surveys.
RETURN v Encourage parents/staff o fil out and returm them promptly. It is impartant that parents/staff respond to the survey so you
SURVEYSTO can build information you have lzamed from their responses into your Seff Study's Quality Enhancement Work Plan.
YOU IN SEALED v For parents/staff to be assured of confidentiality tell them to retum their surveys to you in sealed envelopes - perhaps with
ENVELOPES! their signafure across fhe seal,

v Forward ALL completed Family and Staff Surveys in their sealed envelopes to AELCS.

o Use fhe Sample Accreditafion Portfolio Report s a reference o review your documentation and files for your Accreditation
Step ) Fartfolio.

o Organize your evidence using sticky notes o indicate which standard fhe document is supporting (2.g. 2.1 Mission Staisment)
o Complate Facility and Interactions Observation Chacklists using the initial review column in each room.

o Use Family & Staff Survey results, items in the “What We Dol What We Need To Do column of the self study checklists fo set
SteP 3 goals and write up your Quality Enhancement Work Plan (QEP)
=1 o SUBMIT QEP to AELCS (and to ACS if you are requesting funding assistance) as soon as you complete your initial review and
hafore you start to “fix” anything.

Sten 4 o Start working on items in your QEP
&p v |ddentify which of your goals are needed to mest the accreditation standards as your first priority. Other items can be
tonsidered long term goals and can confinue to be worked on during the three years hefore re-accreditation.

o Complete Final raview of Facllities and Interactions Checklists; complete Accreditation Portfolio and Portfolio Report. Complete
Step 5 Consent Fom.
o If this review indicates you are meeting the ACCAP standards it is time o request a site visit.

Step 6 o Submit Site Visit Request Form
— * Fanward ALL required documentation to AELCS (see Site Visit Request Form Checklistin Child Care Cantre quide).

v Facilitate Site Visit

Step 7 v Assist with amanging interviews - ensure you have coverage o allow staff to pariicipate in inferviews

Sta Visit v Complete and submit Accreditation Process Evaluation form within 48 hours of site visit. Your materials will not go forward to
amoderator until we hava received this form.

@ AELCS Child Care Centres Self-Study Guide Steps January 2006
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1.8. England — inspektionsrapport

W
= L} j r

raising standards
improving Ives

Insgpection report for sarly years provision

Unique reference numbser EV211526

Inspection date CEf 10/ 2000

Inspactor Carol Arm Dison

Type of sekting Childeryi racer

£ Crosen copyright 2008

Weshsite: www . ofcted.gov.uk

Thiz document may be reproduced in whiols or in part for non-com mercial aducational purposes,

provided Shat the informaton quoted is reproduced withowt adeptation and the souwrce and dats of

publication are stated.
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Inspection Report: S0/ 2008

Introduction

This inspection was carried out by Ofstad under Sactions 43 and 50 of the
Childzare &ct 2006 on the quality and standards of the registered sarly years
provision, ‘Early years provision' refers to provision regulated by Ofsted for children
from birth o 31 August following sheir ffth Sirhday (the sarly years age group).
Thiz registerad person must ensurs that this provision complies with the statutory
frarmework for children’s learning, develooment and wilfars, known as the Sanly
Vears Foundation Sace,

The repart indudes information on any complaints sbout the childcare provision
which Ofsted has received since the last inspection or registration whichevar is the
later, which reguire Ofsted or the provider to tzke acton in Annex C,

The provider must provide a copy of this recort to all parents with vldren at the
seting where reasonably practicable. The provider must provide a copy of the
report o any other person who asks for ons, but may charge 2 fee for this service
(The Crildcare (Inspection) Regulations 2008 regulations % and 10].

Thiz satting also makes provision for children older than the early years age group
which is registered on the voluntary andfor compulsary part{s) of tha Childcare
Register, This recort does not include an evaluation of that provision, buta
commient sbout compliance with the requirements of the Childcare Register is
included in Annex B

Thizs repecton was caried cut under sections 49 and 50 of the Childcare Aot 2008
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Enspection Raport: 05102008

Description of the childminding

The childminder has been registered since 2002. She lives with her hustand and
two adult children in Chadderton, Gldham., All of the ground floor is used for

childminding and access is via a pathway. There are fully enclosed gardens at the
front and rear of the house for outside play. The family has a dog, a cat, a tortoise

and two guinea pigs.

The childminder is registered o care for children on the Early Years Register and
thie Childcare Register. She is currently minding seven children who attend various
days and hours, The childminder makes lnks with local schooks and playgroups as

approgriate for children in the early years age range.

The childminder has an Early Years qualification and has achieved a Quality
Assurance Award, She is also an approved Oldham Early Years network
childminder,

Overall effectiveness of the early years provision

The childminder values the uniqueness of each child and has a very good
knowledge of their indisidual meeds. She swccessfully promotes all aspects of their
welfare and learning in an indusive environment where they enjoy partidipating in a
balanced range of enjoyable activities, The childminder has developed excellent
partnerships with parents which ensures that they work together to enable children
to make good progress. The childminder continuously evaluates and develoos the
service she provides o ensure it is of the highest standard.

What steps need to be taken to improve provision
further?

To further improve the early years provision the registered person should:

» continue to develop the links between planning, observation and assessment
» improve the arrangements for nappy changing to minimise the risk of cross
infection,

The leadership and management of the early years
provision

The childminder's thorcwgh understanding of safeguarding issues and effectvely
implementad policies and procedures ensure children are well protected from harm
or abuse. She has attended updated training in relation to safeguarding and the
comimon assessment framewark, and has arranged to attend further training in
food hygiene and first aid to maintain her qualifications and knowledge. She
completes all the documentation required to suppert children's welfare
consdentioushy and establishes highly effective routines to keep children safe,

Appropriate steps have been taken to address recommendations arising from

This irspection was camied out under sections 42 and 50 of the Childcane fc 2006
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Inspection Repot: 0102008

inspections, For example, the childminder has made further improvements to her
hezlthy eating policy and has ensured the safety of 2 water feature in the front
garden, whicﬁ mezns that children can now play safely in both front and rear
garden areas. She continues to reqularly attend relevant childminder training
courses and seeks out information from local authority development workers for
advice and supportin best practice, The childminder has developed thorough and
robust systems in relation to self-evaluation which help her to assess the service
she provides and identify key strengths and arezs for development. Parents ars
also involved as they complete questionnaires to help the childminder monitor her
practice.

Partnership with parents is exemplary a5 the childminder valuss the importance of
fostering positive relationships with them. They receive a wealth of information
about the service provided and the childminder diligently gains approorizte detsils
about children to ensure that there is good consistency of cars. She shares her
insgection reports with parents and sxplains how she is responding to any
recommendations. The childmindsr has recently infroduced systems to record the
children's progress, She is committed o encouraging parents’ actve involvement in
this and has developed an "All about me’ book to identify children's starting points
upan admission, Observations and ongeing daily discussions with parents are
effectvely used to identify the next steps to help children make good progress in
their leaming and development, It is acknowledged that these records a2 in the
garly stages of implementation, Very positive written feedback from parenss is
available, indicating that parents are well informed abous their child's progress and
are supporied in continuing this at home,

The quality and standards of the early years provision

Childrzn enjoy a wide range of opportunities to learn and develop, The childminder
creates individual play plans for each child that bo'ld on the information she gathers
from parents and observations of the children at play, The flexible plans reflect the
interests of the children attending and are very well adapted to allow &ll children to
teke part. They develop problem solving s¥ills and an awarensss of shape as they
complete jigsaws successfully. They cooperate well as they play games and work
together to build towers with bricks, counting how many they have used.

Children develop positive self estesm as the childminder ensures that they fesl
welcome and valued, The well-organised environment enables children to become
indzpendent learners which develops their confidence effectively. Tovs are placed
whiere they can reach them easily and they have their own child height pegs for
their coats and belongings. They make many choices, initisting their own adtivities
a5 they find the basket of fruit and play imaginatively with this. They tharoughly
enjoy feeding the dolls using the fruit, Other role play items provided such a5 a
bath, Hlankets, dothes and a wheelchair are utilfsed to extend their play, The
childminder engages in these activities and develops them well: intraducing number
skills, talking azout colours and helping the children to manage buttons and poppers
a5 they dress and undress their babies, These opportunities are provided alongside
a range of adult-led activities which interest the children and help them progress
towards the garly leaming goals. For example, many creative activities such as

This irspecton was camied out under secions 49 and 50 of the Childoare At 2008
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Inspeciion Report: pSY102008

playing with dough, jely and com flour and water, enable children to exprass their
own ideas and begin o develop skills for writing,

The children dimb onto the childminder's knes as they look 2t books. She skitfully
extends their language & they clearly enjoy mlking about the pictures of the
animals and are encouraged to think about the sounds the animals might make as
they turn the pages. Whan they see a picure of a duck the children maks
connections as they remember that they have been to feed the ducks atthe local
canal, Their understanding of diversity is enhanced as they play with woys, celebrate
other culwral festivals and lock 2t books which have positive images of different
people in socety, The childminder recognizes that every child is unigue and offers
additional support to children with leaming diffculdes to ensure they are fully
included, She has 2 good understanding of children's indnidual nesds and mests
thesz well,

The childminder actively encourages good hygiene practices with the children, They
lezrn about personal care routines as they wash their hands at aooropsiats times of
the day. However, the procedura for nappy changing presents a risk of cross
infection, The cvldminder provides snacks and meals that are well balancad and
hezltvy to 2id children's growth and development, The childminder skilfully uses first
hand experiences, such as visiting the local supermarker with the children to
purchass fruit for their morming snack, The children enjoy tasting the various fruits
such as pinespole. oranges and bananas, These activities help children learn about
the world around them and promaote their interest in healthy ezting. The childmindar
is consistent in managing children's behavicwr and she acts as a positive role madel,
The children receive lots of praise and encouragement to halo them learn to share,
tzke turns and o be kind to sach other,

The childminder's comprehensive risk assessments acourately identfy hazards in the
home and garden and the action taken to raduce risks, which means that children
can play safely, Children's understanding of personal safesy is supportad as they
lezrn road safety suills on outings and regularly practise the fire evacuaton
procedure 5o they are protected should an emergency arise. Walking o and from
schoel, along with 2 good range of outdoor actvities, provides children with daily
opportunides for frech air and exarcise which contribute to their good health,

This repecton was camied cut under secions 49 and 50 of the Childoare Aot 2008
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Enspection Raport: 500002008

Annex A: record of inspection judgements

The key incpecion judgemanks and what they mean

Dutstanding: this aspect of the pvovEibn & of exceptbnallr hiph gua ity
Gondt thE aspect of the provEDn & shong

SatEfactony: thE aspect of the provEDn & sound

Inaceguate: B apect of He povEDn & not good enough

Overall effectiveness

How effective is the provision in meeting the neads | Good
of children in the Early Years Foundation Stage?

How well does the provision promote inclusive oractice? Good
The capacity of the provision to maintain continuous Outstanding
improvemsent.

Leadership and management

How effectively is provision in the Eady Years Good
Foundation 5tage led and managed?
How effective is the s=ming's self-evalustion, incuding the | Good
steps Taen 1o promome improvement?
How well does the setting work in partnership with parents | Dutstanding

and others?

How well are children safequarded? Dutstanding
Quality and standards

How effectively are children in the Early Years Good

Foundation Stage helped to learn and develop?
How effectively is the welfare of children in the Early | Good
Wears Foundation Stage promoted?

How well are children helped m stay safe? Good
How well are children heloed to be healthy? Good
How well are children heloed o enjoy and achieve? Good
How well are children heloed to make 2 positive Giood
confribution?

How well are children helped develoo skills that will Good

contribute o their future economic well-being?

Amy complaints about the inspection or report should be made following the
procedures szt out in the guidance available from Ofstad’s website:

wiww.ofsted.goviuk

This rspection was camed out under secions 49 and 50 of the Childcare foct 2008
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Enspection Repot: 0102008

Annex B: the Childcare Register

The provider confirms that the requiremants of the Mex
compulsory part of the Childcare Register are:

The provider confirms that the requirements of the Met
voluntary part of the Childcare Register are:

This Fepecton was camied cut under seciions 49 and 50 of the Childocare 8ot 2008
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Enspaction Report: OS02008

Annex C: complaint/s made to Ofsted

This section of the report indudes detzils of any complaint/s made to Ofsted when:
s wetook action for the provider to mest the requirements of the Early Years
Register; or
s we asked the provider to take action in order to mest the requirements of the
Early Years Register; or
s the provider had already wken any necessary action to mest the
requirements of the Early Years Register,

We will not report on any complaint where the provider met the requirements of
the Early Years Register or did not require any action by Ofsted or the registered
provider,

Detail of the complaint/s
There have been no complaints made to Ofsted since the last inspection.
The provider is required to keep a record of complaints made by parents, which

they can see on reguest. The comiplaints record may contzin complaints other than
those made to Ofsted.

This irnspection was camied cut under sections 49 and 50 of the Childcare Aot 2008
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1.9. England — selvevalueringsrapport

e,
Ofsted
raising standards

improving lives

Early years self-evaluation form

For ssttings delivering the Early Years Foundation Stage

Age group: Birth — 31 August following a child's £t Dirthday
Published: Juns 2008

Refersnce no: 020104

Flaase learee Dlank for Ofsbed use
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This document may be reproduced in whele or

in part for non-commercial educational purposes,
provided that the information quoted is reproduced
without adaptation and the source and date of
publication are stated.

Alexandra House

33 Kingsway
London WC2B &5E
T DB4SE 404043

P Ofsted

&) Crown Copyright 2008
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ofsad

Setting name

Setting URN

Setting address

Completed by
{name and role)

Date completed

Faps 4 of 30 EVLEDD VI _Tiddds 18
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WELCOME TO YOUR EARLY YEARS FOUNDATIOM STAGE SELF-
EVALUATION FORM.

This form is divided into three sections, you should complete all sections. You
may wish to add extra sheets, if so please make sure each additional sheet
has the name of the setting and URN clearly stated at the top of each page.
Please make sure you have completed the front page with your settings
details and the name of the person who has completed the form.

Please refer to Gary years seff-evaluation form guidance to help you
understand what is reguired in each section. The guidance is available from
the self-evaluation form's page: www.ofsted. gov,uk/publication/0801 04,

Part A: setting details and views of those who use
the setting

Section 1: your setting

In this section please desoribe the main characteristics of your setting and the
oulture and backgrounds of the children who attend, including those whao
have leaming difficulties and/or disabilities, or speak English as an additional
language.

Refer to guidance page 8.

Page 5 off 30 EVLA00 VI_2000E 18
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Oféted

Section 2: views of those who use your setting

Please tell us about the views of the children and their parents or carers who
attend your setting.

Tell us how you know what their views are, for example if your parents
complete a questionnaire. How do you know what the children's views are?

Give examples of any action you have taken to change your provision as a
rasult of their views.

Refer to guidance page 8

Paga & of 30 EVLS0DV2_00EDE18

82



Akkreditering p& det sociale omrade — internationale erfaringer

Offed

Part B: the quality and standard of the early years
provision
The main aim of the Early Years Foundation Stage is to help young children

achieve the five Every Child Matters {ECM) outcomes which are embedded
within the themes of the Early Years Foundation Stage. These are to:

Be healthy

Stay safe

Enjoy and achieve

Make a positive contribution
Develop skills for the future.

Please use part B to evaluate how your provision helps children achieve these
cutcomes,

While completing this part of the form you may find it helpful to have a copy
of the Early Years Foundation Stage pack® for reference and Farly years salf-
evaluation form guidance.

As you go through this section you will be asked to grade vour practice for
different aspects of your provision. Completing the "My practice” boxes will
help you consider the quality of the service you offer to the children who
attend. Please refer to Annex B — "How will my provision be graded?’, for
guidance when deciding which grade best reflects the practice at your
=etting.

It is not necessary to repeat any comments you have included in one section
if you think they also relate to another section. For example you may decide
when answering the question on safeguarding that you have covered this
elsewhere, You can just record: “‘comments in staying safe’, or "being healthy'
and ‘leadership and management’, rather than rewriting comments,

b wowna. standards. desf.gov.ukevfs/site/resource/ndfs. him.

Page 7 of 30 EVILADD VI_Daddhs 18
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Ofted

Section 3: the learning and development of the children in
the early years provision
In this section you should take a critical look at the effectiveness of what you

and any assistants or staff do to help children enjoy learning and achieve
as much as they can.

Do not just list all that you do. Try to explain the impact of what you do on
children's learning and development.

Refer to guidance page 10.
a) Learning and development

Evaluation

Page & of 30 EYLBID VE_00S0E 18
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On the basis of your evaluation, what are your prisrities for impravement?

My practice is:

Dutstanding: my practice is exemplary
Good: my practice is strong
Satisfactory: my practice is reasonable bat could be better

Inadequate: my practice is not good enough and I know it needs to improve
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oféted

Section 4: the welfare of the children in the early years
provision

In this section you should take a critical look at the effectiveness of what you
and any assistants or staff do to help children to stay safe, be healthy,
enjoy and achieve, make a positive contribution and develop skills
that will contribute to their future economic well-being. Try to explain
the impact of what you do on children's welfare. What works well? What
could be improved?

Refer to guidance pages 11-13.

Page 10 o 30 EVLACD W2_J0lEDE18
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b) Helping children to stay safe

Evaluation

On the basis of your evaluation, what are your priorities for improvement?

My practice is:

Outstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable bt could be better

Inadequate: my practice is not good enough and I know it needs to improve

Pasge 11 of 30 EYLA0D V_20080618
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c) Helping children to be healthy

Evaluation

On the basis of your evalustion, what are your priorities for improvement?

My practice is:

Dutstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadequate: my practice is not good encugh and I know it needs to improve

Page 13 of 30 EYLA00 V2_Je0BHE1E
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d) How well do children enjoy and achieve?

Evaluation

On the basis of your evaluation, what are your prierities for imprevement?

My practice is:

Oukstanding: my practice is exemplary
Good: my practice is strong
Satisfactory: my practice is reasonable but could be better

Inadequate: my practice is not good enocugh and I know it needs to improve

Page 13 off 30 EVLA0D WVI_J0BME18
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&) Helping children to make a positive contribution

Evaluation

On the basis of your evaluation, what are your priorities for improvemant?

My practice is:

Outstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadeguate: my practice is not good encugh and I know it needs to improve

Page 14 of 30 EYLADD V2 _DMIBDE18
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f) Helping children to develop skills for the future

Evaluation

On the basis of your evaluation, what are your priorities for impravement?

My practice is:

Outstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadeguate: my practice is not good enocugh and I know it needs to improve

Page 15 of 30 EYLA0D V2_JMEDE18
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Ofsted
The welfare of the children in the early years provision

Taking into consideration your answers to the five Every Child Matters
outcomes above, answer the question:

g) How effectively is the welfare of children in the early years
foundation stage promoted?

Add any additional comments that are not entered above

On the basis of your evaluation, what are your priorities for improvement?

My practice is:

Outstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadequate: my practice is not good encugh and I know it needs to improve

Page 16 of 30 EYLA0D V2 _TehBDE15
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Section 5: the leadership and management of the early
years provision

In this section you should think about how well the overall leadership and
management of your sstting promotes children’s welfare, learing and
development. You should consider how well you use self evaluation to
promote improvement, work in partnership with parents and others and what
steps you take to safeguard children.

If you are a childminder, you should consider how the guestions in this
gection relate to the organisation of the childminding service you provide and
how well you work with others, such as the network coordinator and any
other provision a child attends.

h) How effective is your setting's self evaluation, including the steps
taken to promote improvement?

An evaluation of the effectiveness of your self evaluation makes a major
contribution towards how effectively the setting is led and managed, and will
often have a closs relationship to your capacity for continuous improvement.

Refer to guidance page 14.

Add any additional comments that are not entered above

Page 17 of 30 EVLA0D V2_20E0G618
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On the basis of your evaluation, what are your priorities for improvement?

My practice is:

Outstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadequate: my practice is not good encugh and I know it needs to improve

Page 18 of 30 EVLA0D VI_DMEDG15
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i) How well does your setting work in partnership with parents and
others?

Consider how well you work in partnership with parents and others, such as
other settings children may attend, or ancther professional who is working
with a child. Try to explain the impact of what you do on children’s welfare,
What works well? What could be improved?

Refer to guidance page 15.

Add any additional comments: that are not entered abowa

Page 19 of 30 EVLAMD VI_JIBDG18
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0On the basis of your evaluation, what are your prierities far improvement?

My practice is:

Qukstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable bat could be better

Inadequate: my practice is not good enough and I know it needs to improve

Page 20 of 30 EYLAD W2_200eD618
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i) How well do you safeguard all children?

You may have already recorded the evidence for this question in other
sections of the form such as staying safe and leadership and management.
Do not repeat what you have already done, but you may find it helpful to

record the questions you have already answered that relate to safeguarding
children.

Refer to guidance page 15.

Add any additional comments that are not entered abowve

On the basis of your evaluation, what are your prierities for impravement?

My practice is:

Oukstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadequate: my practice is not good enough and I know it needs to improve

Pasge T1 aff 30 EYLADD VZ_T0080618
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k) How effectively is provision in the early years foundation stage
led and managed?

Think about what you have already said in this form and consider the
guestion above. How well is your setting led and managed?

Refer to guidance page 15-17.

Add any additional comments that are not entered in other sections of the farm

On the basis of your evaluation, what are your priorities for improvement?

My practice is:

Outstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadeguate: my practice is not good enough and I know it needs to improve

Pasges 22 of 30 EYLADD VI_I0080618
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Section 6: the overall effectiveness of the early years
provision

The central question is "What is it like for a child here?’ An evaluation of the
overall effectivenass of the provision is determined by how well it promaotes
the five Every Child Matters outcomes and meets the needs of all children
whi attend.

In previous sactions you considered aspects of inclusive practice, self

evaluation and improvements you have made. Now we want you to gather
these aspects together to answer the question below and tell us how good

your practice is.
Refer to guidance page 17-18.

Page 13 of 30 EVLA0D W2_D0E0E18
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1) How well do you promote inclusive practice?

Add any additional comments that are not entered in ather sections of the form

On the basis af your evaluation, what are your prierities for improvement?

My practice is:

Oukstanding: my practice is exemplary
Good: my practice is strong
Satisfactory: my practice is reasonable but could be better

Inadequate: my practice is not good enough and I know it needs to improve

Page 24 of 30 EYLA0D V2_T00EB0G618
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m) How well do you maintain continuous improvement?

Add any additional comments that are not entered in other sections of the form

On the basis of your evaluation, what are your priorities for improvement?

My practice is:

Dutstanding: my practice is exemplary

Good: my praciice is strong

Satisfactory: my practice is reasonable but could be better

Inadequate: my practice is not good encugh and I know it needs to improve

Page I5 of 30 EVLE0D VI_ILBHG1E
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n) How effective is your provision in meeting the needs of children
in the early years foundation stage?

Add any additional comments that are not entered in other sections of the form

On the basis of your evaluation, what are your prierities for improvement?

My practice is:

Dutstanding: my practice is exemplary

Good: my practice is strong

Satisfactory: my practice is reasonable but could be better

Inadeguate: my practice is not goed enough and I know it needs to improve

Page 16 of 30 EVLA0D V2_NIBDE18
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Part C: information about compliance with
statutory requirements

Please complete the table on the following pages which is a summary of the
statutory requirements.

Refer to guidance page 19-20 and Annex C page 26.

To assist you we have numbered the general legal requirements and induded
the pages to refer to in the May 2008 edition of the EYFS framework.?

Learning and development requirements Fully in Partly in Mot
pages 11-18 place place in place
LD 1: the early learning goals — the knowledge,
skills and understanding that young children
should have acquired by the end of the academic
year in which they reach 5.

pages 12-16

LD 2: the educational programmes — the
matters, skills and processes that are required to
be taught to young children.

pages 12-16

LD 3: the assessment arrangements — the
arrangements for assessing young children to
ascertain their achievements.

pages 16—18

Action

? woww standards.dosf.gov, site)/resource/pdfs.him.

Page 37 of 30 EYLADD V2_TeDED618
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Welfare requirements Fullly in Partly in Mot
Pages 19—40 place place in place
W1: safeguarding and promoting children's

welfare

W1.1: the provider must take necessary steps to
safeguard and promote the welfare of dhildren in
the setting.

pages 22-25

W1.2: the provider must promote the good
health of the children, take necessary steps to
prevent the spread of infection, and take
appropriate action when they are ill.
pages 26— 27

W1.3: children's behaviour must be managed
effectively and in a manner appropriate for their
neads.

page 28

W2: suitable people

W2.1: adults looking after children, or having
unsupervised access to them, must be suitable to
do so.

pages 2530

W2.1: adults looking after children must have
appropriate qualifications, training, skills and
knowledge.

page 31

W2.3: staffing arrangements must be organised
to ensure safety and to meet the needs of the
children.

page 32

W 3: suitable premises, environment and
equipment

Outdoor and indoor spaces, furniture equipment,
and toys must be safe and suitable for their
purpose.

pages 33-36

Page T8 of 30 EYLA0D V2_NIBDE18
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W4: organisation

Providers must plan and organise their systems
to ensure that every child receives an enjoyable
and challenging leaming and development
experience that is tailored to meet their individual
needs.,

page 37

W3: documentation and reporting

Providers must maintain records, policies and
procedures required for the safe and efficient
management of the settings and to meet the
neads of the children.

pages 38—40

Action

Page 0 of 30 EYLE0D VI_IRBDE 18
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oftay

Childcare Register

Are you registered on the compulsory and/or voluntary
parts of the Childcare Register?
Refer to the guidance page 21.

Registered Number of children
YES OF No registered for

Compulsory part of the
Childcare Register

Voluntary part of the
Childcare Register

Page 30 of 30 EVLADD VI_D2MMEDE15
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1.10. Sverige — selvevalueringsspar gsmal

Hur vl tycker du att féljande pastaenden stdmmer pa din skola?

Svarsalternativ

4 Instammer helt

3

2

1 Instdmmer intealls

Normer och varden

1.Det &r arbetsro i skolan

2.Allavisar respekt for varandra

3.Jag tilldmpar ett demokratiskt arbetssétt

4 Jag arbetar for att forebygga och bekémpa ala former av krdnkande
behandling

5.Jag bidrar till utveckling av vardegrund och forhallningssatt pa sko-
lan

Utveckling och larande/kunskaper

1.Jag stédjer barn/elever/studerande att utveckla ett rikt och nyanserat
sprak

2.Jag stodjer barn/elever/studerande i att bli utforskande och gélvstan-
diga

3.Jag stodjer barn/elever/studerande i att kunna samarbeta

4.Jag stodjer barn/elever/studerande i att galvstandigt formulera
stndpunkter och tanka kritiskt

5.Jag stodjer barn/elever/studerandei att se helheter och sammanhang

6.Jag anvander et varierat arbetssdtt tillsammans med
barn/elever/studerande

7.Jag stimulerar barn/elever/studerande till utveckling och larande
utifran sina forutsattningar och behov

8.Jag dokumenterar och féljer upp barns/elevers/studerandes
utveckling och l&rande

9.Jag dokumenterar och féljer upp mina arbetsmetoder

10.Den fysiska miljon stédjer utveckling och lérande
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Ansvar och inflytande fér barn/elever

1.Jag ger barn/elever/studerande goda majligheter till ansvar och infly-
tande

2.Jag ser till att barn/elever/studerande har inflytande Gver innehal
samt arbets- och redovisningssétt

3.Jag ser till att barn/elever/studerande tar ansvar for det egna larandet
och &r delaktigai den individuella utvecklingsplanen

Skola och hem (g Vux)
1.Jag ger forddrar goda mojligheter till inflytande

2.Jag ger fordldrar god information om deras barns utveckling och 1&
rande

Overgangar, samverkan, omvérld och utbildningsval

1.0vergangar och samverkan inom verksamheten fungerar bra
2.0vergangar och samverkan mellan skolformerna fungerar bra

3.Vi har god samverkan med samhélle, arbetsliv och hogre utbildning

4Vi har en va fungerande studie- och yrkesvagledning (galler €
forskola)

5.Vi utvecklar infrastrukturen (galler vuxenutbil dningen)

Beddmning och betyg (g forskola)
1.Jag féljer systematiskt upp och analyserar kunskapsresultat

2.Jag ger barn/elever/studerande god aterkoppling pa deras utveckling
och lérande

3.Ma och kriterier i laroplan och kursplaner & va kanda av ele-
ver/studerande

4.Jag arbetar aktivt for att sékra en likvardig, allsidig och réttssaker
beddmning

Styrning och ledning

1.Min skola har ett genomtankt syfte med sin organisation och an-
svarsfordelning

2.Rektor (eller motsvarande) leder aktivt skolans utvecklingsarbete
3.Rektor (eller motsvarande) tar tillvara min kompetens
4.Vi foljer upp och utvarderar verksamhetens mal.

5.Resultat fran uppfdljning och utvardering leder till atgarder
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Var arbetar du?

Forskola

Forskoleklass, grundskola, sérskola, fritidshem
Gymnasieskola, gymnasiesdrskola

V uxenutbildning
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1.11. Australien - spot checks

What is a Spot Check?

A Spot Check is a short visit to a child care service to check that the
service is providing quality care for children. All services Accredited
by the National Childcare Accreditation Council (NCAC) are eligible
to receive a Spot Check.

What notice will the service receive about a Spot Check?

Spot Checks will be unannounced. When a Validator arrives to con-
duct a Spot Check the service will be provided with a letter from
NCAC advising that a Spot Check is to take place.

How long will the CCQA Spot Check take?

The Spot Check will take no more than two hours. The Spot Check
can occur at any time of the day (within regular service operating
hours). It is important to inform NCAC in writing of any closure
planned throughout the year.

What happens during a Spot Check?

The Validator will commence the Spot Check with a brief introduc-
tion to staff and a short tour of the service, depending on its layout.
The Validator will be there to observe practice and talk with staff but
should not need to interrupt the normal routine of the day.

The Validator will complete a Spot Check Report during the visit.
This Report describes whether or not practice is being met at the
standard required for Accreditation.

If the Validator observes practice that does not meet the standard
required for Accreditation the Validator will note this and advise the
service so that action can be taken to address this as soon as possi-
ble.

The Validator will write comments to acknowledge the service’s
practices which meet the standard required for Accreditation. The
Validator will also talk with the service representative about the con-
tinuing improvement process the service may have in place to self-
assess and improve practice. Documentation is not required to be
viewed.

The service representative will have an opportunity to discuss the
Spot Check Report with the Validator at the conclusion of the Spot
Check.

Who are the Spot Check Validators?

Spot Checks are undertaken by NCAC Validators. All NCAC Valida-
tors have child care qualifications and experience and have been
trained to undertake Spot Checks. Validators will conduct Spot
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Checks only in service types in which they have experience. Valida-
tors will be wearing a NCAC Validator Identification Card.

How are services selected for a Spot Check?

NCAC's database is used to randomly select Accredited services to
receive Spot Checks. A service may receive more than one Spot
Check during its Accreditation period.

In family day care schemes, will carers be visited in Spot
Checks?

During Spot Checks in family day care schemes, the Validator will
visit both the coordination unit and a carer. All carers working on
the day of the Spot Check are eligible to be visited.

What happens if the Spot Check identifies areas where the
service is not providing care at the standard required for Ac-
creditation?

Accredited services are expected to be meeting, as a minimum, the
Satisfactory standards outlined in the relevant Child Care Quality
Assurance Quality Practices Guide. This is the Standard required for
Accreditation.

Where the service can take immediate action to ad-
dress the issue

Where the service is not meeting the standard required for
Accreditation, there may be instances where the service can
take immediate action to rectify any unsatisfactory practice.
For example, the service can act quickly to label dangerous
products, post warning signs, or remove hazards. The Vali-
dator will record the practice and what has been done to
rectify the practice in the Spot Check Report.

Where the service needs time to improve

In situations where the service is not meeting the standard
required for Accreditation and no immediate action can be
taken to rectify the unsatisfactory practice (for example, it
will take time to improve interactions with children), the Va-
lidator will record the practice and the service representative
will sign the Spot Check Report to acknowledge that action
will be taken after the Spot Check.

What happens if the service is maintaining quality care for
children?

If the service is meeting the standards required for Accreditation,
the Validator will acknowledge this by documenting examples of
practices that are meeting the standard required for Accreditation in
the Spot Check Report.

What happens if a possible breach of licensing regulations is
identified?

If a Validator observes practices that may relate to licensing regula-
tions during a Spot Check, these observations will be recorded in the
Spot Check Report and NCAC may notify the relevant licensing au-

thority regarding those issues. NCAC will also write to the service to
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advise of the action taken. Please refer to the CCQA Handbooks for
further information on the link between the Child Care Quality As-
surance systems and licensing legislation.

How can a service prepare for a Spot Check?

As services do not receive notice of Spot Checks, they should be
prepared to receive a Spot Check at any time.

Can a service have a copy of the Spot Check Report?

Services will be given the opportunity to photocopy the Spot Check
Report completed by the Validator. If a service does not have the
facilities to do so, NCAC will post (free of charge) a copy of the Re-
port to the service. Services may telephone NCAC on 1300 136 554
and speak to a Child Care Adviser if they wish to discuss the Spot
Check or the Spot Check Report.

Where can | get more information about Spot Checks?

For further information about Spot Checks please telephone NCAC
on 1300 136 554 and ask to speak to a Child Care Adviser.
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1.12. England — guidance on writing ear -
ly year sinspection reports

The aim of this guidance is to assist inspectors to write inspection re-
ports of early years provision other than that directly provided by
schools.

General principles for writing the report

[1The report must arise from and be consistent with the evidence re-
corded in the toolkit or hard copy notes.

UlIt should be based on the most significant strengths and areas for
improvement. The report must give a fair and accurate account of a
setting’s early years provision.

UThe text, balance and tone of the report should reflect the quality of
that provision.

[The report should be evaluative rather than descriptive, and must
leave the reader in no doubt about the strengths of the provision and
those areas which need improving.

Ot must be written in clear, everyday language and free from jargon.
It should be written in the active voice and in the present tense. It
should comply with our Guide to Ofsted’s house style

OThe report’s sections must be fully consistent with each other, and
with the judgements made on the inspection judgement (1J) grid at the
back of the report. The text and numbers on the IJ grid convey the in-
spection judgements. The text in the main body of the report should
accurately reflect these grades, but there is no need to state the judge-
ments explicitly using a set form of words. For example, if the leader-
ship and management are graded 2 in the |1J grid, inspectors do not
need to say: ‘The leadership and management are good.” The number
conveys this information. Rather, inspectors should take the opportu-
nity to write about the good leadership and management, what makes
them good, and, perhaps, why they are not outstanding. The text in
each section must be consistent with, and sufficient to explain, the
grade given.

General points

UReport unequivocally. Do not hide judgements in descriptive or ad-
visory phrases. Avoid expressing findings as recommendations. for
example, ‘self-evauation is weak’, not ‘self-evaluation needs to be
improved’.
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[1Make sure that the text in al sections explains the reasons for the
grades in the 1J grid, so that the reader can understand why higher
grades were not awarded.

[1Make sure that the |J grades are consistent and that any apparent dis-
crepancy is explained in the text.

[Capture the big picture without getting tangled up in excessive de-
tail. Where appropriate, make use of examples and quotations, but do
not overdo it.

O Ensure that examples of practice and what children do match evalua-
tive comments and are consistent with the judgements.

[JAvoid speculation or prediction — for example, saying what would
result if the provider was to follow a particular course of action.

(1M ake recommendations and actions brief and to the point.

[1Write the report so it is clear and interesting for a wide audience,
without exaggerating or being over-colloquial.

[1Do not name the childminder or give too much information about
where (s)he livesin any part of the report.

Do not evaluate provision registered on the Childcare Register but,
where appropriate, report its impact on provision for children in the
Early Y ears Foundation Stage (EYFS).

OWhere there is a clear breach of aregulation or condition state thisin
the most appropriate section of the report.

[JAs a genera rule, the main body of the report — reporting on overall
effectiveness, steps for improvement, leadership and management, and
quality and standards of the provision — should not exceed two sides of
A4,

Guidance on writing the report sections
Introduction

This is standardised text explaining the purpose of the inspection. As
well as the introductory paragraph that will appear in al early years
inspection reports, inspectors can select from the following options in
the report template depending on the provision offered:

Children only attend this setting before and/or after the school day
and/or during the school holidays. The judgementsin this report reflect
the quality of early years provision offered to children during those
periods.

and/or

The setting also makes provision for children older than the early years
age group which is registered on the voluntary and/or compulsory
part(s) of the Childcare Register. This report does not include an
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evaluation of that provision, but does include the provider’s confirma-
tion of compliance with the requirements of the Childcare Register, or
otherwise, at the end of the report.

and/or

There were no children on roll when this inspection took place. The
findingsin this report are based on evidence gathered from discussions
with those who care for the children and an inspection of the premises,
equipment and relevant documentation. Where there are no children
on roll, no judgement is made on the quality of the early years provi-
sion as there is no reliable evidence on which to assess its impact on
children.

Description of the setting/childminding

The section should tell the readers about the setting, giving them a
context for inspection findings. It should be a factua statement — in-
spectors should avoid expressing any evaluations or judgementsin this

paragraph.

It is helpful to share this section with the registered person or person-
in-charge during the inspection so that they can agree its factual accu-
racy.

The section should include in no particular order information about:

Othe location of the setting; for reports on childminders, you should
ensure that addresses cannot be identified

Clwhere applicable any operationa links with a school on whose site
the setting is located

[lwhether the setting is, or is part of, a children’s centre and the range
of services offered

Oregistration of any provision on the Childcare Register

[1the opening times of the setting — making it clear, where appropriate,
that provision is only offered before or after school or in school holi-
days

[1the number of children for whom the setting is registered

[the current number of children on roll and their age range — making
it clear if no children were present or on roll at the time of the inspec-
tion

[the number of staff and their qualifications, including any who have
Early Y ears Professional Status or Qualified Teacher Status

[laccess to the provision especially where this may be a problem for
instance, if it is on the first floor with no lift access.

The section should also include any other information that inspectors
believeislikely to be of interest to parents.

An example of any other information is:
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At a childcare on domestic premises setting one of the providers has a
separate registration as a childminder: she works alone from different
premises for one day of the week. Parents may be interested to know
this as they may be able to use this childminder in an emergency.

Overall effectiveness of the early years provision

This section should be no more than four or five sentences, giving a
broad, evauative overview of the quality of early years provision,
making clear the reasons why the overall judgement ‘How effective is
the Early Years Foundation Stage provision in meeting the needs of
children? isgraded asit is. It should not merely repeat text that ap-
pears elsewhere in the report.

For example:

The excellent knowledge of each child’s individual needs ensures that
staff promote all aspects of children’s welfare and learning with suc-
cess. Children are safe and secure at all times and enjoy learning about
their local area and the world around them. The partnership with par-
ents, the local school and other agenciesis a key strength and contrib-
utes significantly to ensuring that the needs of all children are met very
well and they get any additional support they need. This means that
children make good progress, given their age, ability and starting
points. Regular self-evaluation by the manager and staff team ensures
that any priorities for future development are promptly identified and
acted on, resulting in a service that is responsive to the needs of al of
its users.

This section should not include an evaluation of any provision regis-
tered on the Childcare Register; comments on its impact on the provi-
sion for children in the EYFS can be included if it is a significant fac-
tor in the way the overall judgment is graded asit is.

What steps need to be taken to improve provision further?

Each recommendation and action should begin with averb and alower
case |etter.

The recommendations should be worded so that providers are clear
about what they could or must do to improve the provision and/or to
meet any requirements of the EY FS or conditions of registration.

There is no set number of recommendations or actions that can raised
but, as ageneral rule, they should be few.

Recommendations

[1These should focus on those things that will bring about the most
improvement.

[1They should be traceable to the EYFS principles, practice guidance
and dstatutory guidance, and will usualy arise from satisfactory
judgementsin the |J grid.
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CINormally, where provision is satisfactory overall there will be no
more than four recommendations. More than this will not help the
provider to target improvement where it will make the most difference.
Where al the judgements are good, at least one will have a recom-
mendation.

[JAt least one, but no more than two, recommendations must be raised
against early years provision judged as outstanding overal. These
should be aimed at bringing about very minor improvements to other-
wise exemplary provision. Where there is a mix of outstanding and
good judgements, the recommendations will arise from the good rather
than the outstanding ones.

[JRecommendations are not intended to ensure that statutory require-
ments are met. They must not be raised to remedy weaknesses that
have a significant impact on children, for example to address short-
comings in safeguarding procedures or in educational programmes
which are hindering children’s progress towards the early learning
goals.

OThey can be raised for provision judged as inadequate: category 1,
but only if they do not hinder progress with actions.

[They should not be raised where the overal provision is judged as
inadequate: category 2.

Actions

OThese should be raised to ensure that conditions of registration or
statutory requirements of the EY FS are met or fully met.

[0They should be traceable to the overarching or specific require-
ment(s) that are not being met.

CINormally, at least one action will be raised where any judgement in
the 1J grid isinadequate. The exceptions to this are:

Cwhereit is sensible to combine an action

[lwhere other enforcement action is being considered such as cancella
tion of registration.

In the inspection report, each action must clearly state the particular
requirement(s) to which it applies. This must be the same as the re-
quirement shown in the drop down box in the toolkit. For example:

Action: identify a practitioner to take lead responsibility for safeguard-
ing children (Safeguarding and promoting children’s welfare).

The leadership and management of the early years provision

This section is an extended commentary on the impact of the leader-
ship and management on children’s welfare, learning and develop-

ment. It isimportant to acknowledge how well the setting knows itself.
The quality of its self-evaluation process — not just of its self-
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evaluation form (SEF) — should be clearly evaluated in the leadership
and management section of the report, with any weaknesses in the
process noted.

This section should comment on the extent to which those in charge
include and safeguard all children — including the extent to which
checks are carried out on all staff to make sure that there is no re-
corded reason that would disqualify them from working with children.

The quality and standards of the early years provision
This should be the longest section of the report.

It incorporates key findings about the provision for children’s welfare,
and learning and development, and their progress. Throughout this
section, inspectors should make clear connections between the provi-
sion and how it promotes the five outcomes for children; for example,
how the provider encourages children to select their own resources,
and the impact of this on their confidence and self-motivation.

Focus on the overall quality of the provision for children’s welfare,
learning and development; for example, there is no need to report
separately on each of the areas of learning. If a particular requirement
or condition of registration is not met, this must be clearly stated, so
that the setting isleft in no doubt about what it must do to improve.

Annex C complaints

We do not investigate complaints to see if they are founded or un-
founded. We investigate complaints to see if the registered person con-
tinues to meet legal requirements.

The complaints section

This should not include the words ‘founded/unfounded complaints’ or
whether complaints were upheld or not upheld. It should include only
complaints that result in actions or compliance. It should not include
complaints where the outcome was to set one or more recommenda
tions.

This section should be a short summary including:
[Ithe complaint(s) and issues to which it/they relate(s)

Owhat we did to establish whether the provider met the legal require-
ments to remain registered

[Owhat actions we took or required the provider to take in order to
meet legal requirements

Owhere cases are closed, the outcome of the actions where known.

Do not mention the National Standards or EY FS requirements in this
section because references to more than one framework could lead to
confusion for people reading the report. State the focus of the concern
followed by a short sentence about the nature of the complaint. This
can be done under the titles of the National Standards or EYFS re-
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quirements but do not name the National Standards or requirements
themselves. For example:

Since the last inspection Ofsted has received two complaints that re-
quired the provider to take action. These related to behaviour — bois-
terous behaviour of some children impacting on quieter activities —
and food and drink where children were given unhealthy snacks.

We carried out a visit with regard to the first complaint and set an ac-
tion for the provider to ensure staff are aware of and implement the
behaviour management policy. The provider has revised the policy
and briefed all staff on its implementation. Staff members have also
attended a behaviour management training course. We asked the pro-
vider to investigate the second complaint. The provider reviewed
snack arrangements and introduced healthy options such as fruit. The
provider remained suitable for registration at the time the investiga-
tions were closed.

The annex explains that the complaint record relates to complaints
since the last inspection or registration, whichever is the most recent. It
should only include information collected at the time that the com-
plaints were investigated: it should not refer to related issues that be-
came apparent at the time of the inspection. Any weaknesses identified
at the time of the inspection should be reported under the appropriate
section of the report. For example, there may have been earlier com-
plaints that staff ratios were not met, and then not enough staff were
present at the time of the inspection. In this case the lack of current
staff should be reported under leadership and management.

Process for submitting the inspection toolkit for a quality assurance
check

The inspection toolkit should be submitted within three days of com-
pleting the inspection visit.

Publishing the inspection report

The report will be sent, within five working days of the end of the in-
spection, to the provider for comment on any factual inaccuracy. The
report will then be published on the Ofsted website within 20 working
days of the end of the inspection.

Quick check for inspection reports

Go through the sections and consider the questions below.
Introduction

OWhere appropriate, does it have the relevant optional text?
Description of the setting

[1Does it have brief factual details about the characteristics of the pro-
vision?
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[THave you remembered not to include the names of childminders or
identify precisely where they live?

ODoes it state which register(s) the provider is on?

[1Does it include a reference to any partnership arrangements with
other early years settings?

Overall effectiveness

[1Does the section provide a succinct summary of the main reasons
why the overal effectiveness judgement is graded as it is in the 1J
grid?

What steps need to be taken to improve provision further?

[1Did you start each recommendation or action with a verb and lower
case letter?

[1Arethere only afew?

[1Do they focus on aspects that will bring about the most improve-
ment?

[1Are they traceable to the overarching or specific legal requirements,
or the EYFS principles, statutory guidance or practice guidance?

(Do they arise from the main body of the report?

[lls there at least one action where any judgement in the 1J grid isin-
adequate?

Olsthere at least one, but no more than two very minor recommenda-
tions where the provision is judged as outstanding overall?

[1Have you remembered not to include any recommendations where
the provision is judged as inadequate: category 2?

The quality and standard of the leadership and management of the
early years provision

[1Does the section provide an extended commentary on the impact of
the leadership and management, or the organisation of the childmind-
ing, on children’s welfare, learning and development?

[1Does it evaluate the quality of the setting’s process of self-
evaluation?

[ODoes it evaluate how well the leadership and management ensure
that al children are safeguarded and included?

The quality and standards of the provision

[1Does the section provide an extended commentary on the quality of
the provision for children’s welfare and learning and development by
focusing on the big picture?
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[1Does it make clear the connections between the provision and how it
promotes the five outcomes for children?

The inspection judgements

[1Are they consistent with the report findings?

[1Do they make sense when set against each other?
Overall

[1Does the report make sense?

Clsthe report free from spelling and grammatical errors?
Olsit written in the active voice and in the present tense?

Ulsthe report fully substantiated by evidence in the toolkit?
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Effekter

1.13.Canada — testimonials

What's the Buzz?

Going through the accreditation process was a good, but challenging
experience. Even though it was challenging, we followed our daily
routine.

A single piece of advice to programs just starting the accreditation
processisto do it with confidence.

We gained more confidence in our abilities as child care providers
having achieved accreditation status.

The part of the process we disliked was the stress, but the part we en-
joyed most of all was the feedback from the moderators. Staff is more
confident that they are doing their jobs properly.

The accreditation process is worthwhile as it built our confidence and
we fedl proud of ourselvesin daily routines.

Parents and staff have built better communication skills.
-Gold Bar Day Care

Edmonton

The accreditation process was very positive for our centre. It started
off alittle ‘rocky’ as we were dealing with a shortage of staff and de-
finite non-commitment from our Accreditation team. At that point our
accreditation process was put on hold. Upon the restart of the process
we had a new team, new start and new determination to become ac-
credited. Through the help of ARCQE we learned so much about our
centre, and by breaking down the tasks that were at first very over-
whelming, we made it through step by step. It was a great process. It
really allows you to go through every aspect of your centre.

Make sure you and your team are committed and dedicated to making
this happen! If you are planning to just skim through, think again.
Once you start working on one aspect, you will find they are al linked
together. Be patient. Take one day at a time and try not to be over-
whelmed.

A positive outcome- as afairly new director to the centre, it gave me a
chance to basically pull the whole place apart and learn about all as-
pects, past, present, and the plans in store for the future.

An unexpected outcome attributed to achieving accreditation was the
awareness of the

10 Standards for the staff. They grew strength and professionalism,
and | believe this was the main attribute to our success.
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Parts of the process that were enjoyed the most were learning more
about our centre and the feelings of accomplishment along the way.
Knowing that we are making our centre better was a great feeling.

Parts of the process that were least enjoyed were feeling overwhelmed,
stressed, (it seemed like a lot of times) plus of course frustration.
Some parts were extremely repetitive.

| learned alot about the centre, my staff and our capabilities.

The staff learned a lot about professionalism, working towards goals,
and their own experiences and interactions with the children, families
and each other.

The process isworthwhile. It does show professionalism in our indus-
try aswell as showing that we are worthy, important and hard working
professionals. Recognition gives us self-esteem as child care workers.

Although we struggle with parent and board involvement, | do believe
we al learned from this, evenif it isjust ‘awareness.’

Our most unique way of meeting the Standards is our closeness as a
staff. We are very much ateam here and it shows up very much when
providing evidence for the Standards.

-Taber Child Care Centre
Taber

It was a long, grueling process. | feel that perhaps more information
should have been given at the very beginning as to the workload. Due
to the length of the process, the original accreditation team got tired
and so the bulk of the workload was |eft to very few people and a lot
of work had to be done after hours. The process did give us a good
opportunity to evaluate all our programs on a provincial scale.

Some advice to give someone just starting the process is to have pa-
tience! Date al your papers and reports etc. Start with one task and
complete it before going on. Work where papers can be left so you are
not wasting time re-sorting.

A positive outcome through the process was that we certainly found
out about the strengths of all our programs and staff. We found we
were doing so much...just because.....and we are proud of our out-
come!

An unexpected outcome is that there is now a lot more paperwork for
managers.

Having achieved accreditation status maintains the paperwork, but it
takes away from hands-on interactions. This has been very hard for all
involved because we have always prided ourselves in a very caring,
hands-on environment. So in order to keep with our ‘hands-on’™—
paperwork entails alot of after hour work.
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We enjoyed the positive interaction with al people connected to ac-
creditation. It was most enjoyable when our team could all get togeth-
er to work on the process without interruptions. It was a real bonus
when the government gave money to be used for helping get the
process completed. Staff are all very appreciative of accreditation
staff funding dollars.

Extras time was scarce. A lot of work was done by dedicated staff on
lunch hours and evenings.

We learned how to look at programs more objectively.

Y es, accreditation is worthwhile to prove to al that our centers met all
the Standards.

Staff have a better understanding of quality care because of the interest
in workshops, newdletters, and information sessions. Staff are voicing
their opinions, praising, providing positive feedback and demonstrat-
ing awillingness to help with special projects.

Some innovative and unique ways we meet the ten quality standards
include:

DAl staff on the premise hasfirst aid
[1Staff are working on Early Childhood courses
All monitoring reports are posted
[Support is given to all staff working on courses by Administration
(1A large percentage of staff are aboriginal and speak the language

We are open long hours to accommodate all families requiring care
for out of town jobs

CJAdministration team is very accessible to parents, staff and commu-
nity at large—thereis an door policy

OPrograms positively reflect meeting diverse needs of families and
community

-NLC Daycare

-Centennia Daycare

-Slave L ake Satellite Family Day Home
Slave Lake

Accreditation was a very long process, but overall we feel we learned
about our staff and the families we provide a service to. It was infor-
mative.
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Some advice would be to make ensure you read everything twice.
Double check all the things you have filled out. If there is something
you cando, doit! Thereisno sensein putting it off.

A positive outcome was that we went through al our policies. We
updated them and had staff input!

The part we enjoyed the most was the site visit to the centre. We also
enjoyed hearing what the staff had to say. It was anice way to interact
with the staff.

During the accreditation process, our staff really pulled together and
we became even closer as ateam.

Accreditation is a very long sometimes stressful process, but very
worthwhile.

I can not speak for the parents as to whether they have a better under-
standing of quality care. We do not have any complaints.

As for the staff, the accreditation process reinforced what they knew.
We have staff that go out of their way each day to make children and
parents fed truly welcome.

We have changed a few things here and there, but all for the better.
An example of this is how we record our planning. We used to use a
monthly calendar, but now it is weekly. It took awhile to get used to
it, but got easier every day.

-Millrise Child Centre
Cagary

Accreditation was a long process that took close to one year to com-
plete. The paperwork helped us to focus and re-focus on the Standards
we needed to review, revise and adjust.

A piece of advice if someone was just starting the process is to attend
the workshops!

Any outcomes that we attribute to going through the process are defi-
nitely al positive. Going through the accreditation process created a
standardization for our industry.

We are more involved with external agencies and working in a colla-
borative effort to introduce resources for parents, teachers, staff and
children in order to continue providing best practices and best servic-
€s.

Our staff were also excited to receive higher pay once we received
accreditation status!

Our staff enjoyed mentoring each other. We recognized strengths and
weaknesses in ourselves and in each other to help everyone improve.
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Workshops done through ARCQE were very helpful in helping usim-
prove our interactions with children and with our co-workers.

Accreditation is a worthwhile process. Absolutely! Everyone in the
industry needs to be on the same page. The accreditation process
forced our gaze on the “Standards” as it should.

From this process, we have understood ‘quality care’ to encompass the
external community. In order to provide best practices and best ser-
vices we cannot isolate ourselves. We need to work in collaboration
with external agencies so that parents and staff have access to re-
sources or supports to enhance the quality of care that children receive.

-Millwoods Kinder Kare Child Development

Edmonton

The accreditation process was hard, but well worth the time and ener-
gy needed to complete the self study. The insights we gained made it
clear the areas that were lacking and how to develop them to meet
standards. The site visit was really great; | enjoyed seeing how the
staff responded to having the Validators out. It was difficult to get the
staff highly involved, but overall they got excited.

A single piece of advice if someone was just starting the accreditation
process would be to just START and set some small goals. Ask for
parents to help and get staff to sign up in their area of interest.

Some unexpected outcomes as a result of going through the accredita-
tion process were that parents were so proud of the center and the de-
sire for spaces increased.

Having achieved accredited status, staff expected large pay increases.
There was recognition within the Glenrose Hospital and the communi-
ty asawhole. (Being on TV wasfun.)

We now have a process for new children and it runs so much smoother
for al involved — parents, staff and children.

Parts of the process we enjoyed the most were the development of the
QEP and tangible goals to bring us up to standard. Reaching goals and
being able to adapt as time goes by was enjoyable.

The actual site visit was only a minute glimpse of our program...it’s
good for centres, but bad for centres.

Staff learned the value of programming all areas of the room and real-
ly following interests. Cleaning lists, check lists—all these lists ac-
tually help to keep things on track.

Y es, accreditation is a worthwhile process. The benefits outweighed
the costs associated, time, energy, hours and patience. Also, it’s a
great way to work as ateam toward a common goa—it had the money
reward for staff and the recognition.
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Parents have a better understanding of quality care and can see the dif-
ference; they give great feedback.

Staff have a better understanding of quality care as we work on the
other stuff over and above accreditation and have kept the program
running at these high standards for close to a year and we look at ways
to always improve now—not just accepting how it is!

-Edmonton Hospital Workers Child Care Society

Edmonton
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